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Engaging
Efficient
Effective

LLI turns 
struggling 
readers into 
successful 
readers.

Leveled Literacy Intervention (LLI) is a rigorous, 

small-group, supplementary, literacy intervention 

designed for students who find reading and writing 

difficult and who need intensive teaching to achieve 

grade-level competency. These students are the 

lowest achievers in literacy at their grade level and are 

not receiving another literacy intervention. The goal of 

LLI is to create a sense of excitement for literacy and 

empower teachers to help them become proficient 

readers. 

Fountas & Pinnell 
Leveled Literacy  
Intervention 
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LLI Red System  

Levels L–Q
LLI is particularly important for the lowest achieving students in grade 3 

and for students in higher grades who are reading below level Q. It 

serves to catch students up and prevent literacy difficulties in 

subsequent years of schooling. 

A third-grade classroom should be rich in literacy opportunities with 

interactive read-aloud, readers’ and writers’ workshop including book 

clubs, guided reading, and conferring as part of the instructional 

program. But even with many high-quality literacy opportunities, some 

students struggle with literacy learning and need a supplementary 

intervention to get them back on track so they can benefit fully from 

classroom instruction. 

The LLI Red System is the engaging, efficient, and effective intervention 

that can give these students the boost they need to begin grade 4 at the 

same level as their peers.
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Research reveals fifteen key characteristics of effective literacy 

interventions that are essential for intermediate and middle grade 

students who need to improve their reading competencies. 

The LLI Red System lesson framework exemplifies and 
rests on these 15 principles of effective intervention:

1.  LLI engages students with high-interest, well-written texts in a 

variety of fiction and nonfiction genres that have been leveled 

by Fountas and Pinnell using their F&P Text Level Gradient™.

2.  LLI increases students’ reading volume by engaging them in 

large amounts of daily successful reading.

3.  LLI provides students with choice in reading material to 

increase engagement, motivation, and enjoyment.

4.  LLI enables new learning by matching the text to the 

reader’s instructional reading level.

5.  LLI supports the development of independent, self-

initiating, self-regulatory behaviors.

6.  LLI provides large amounts of expository text reading  

(60% nonfiction / 40% fiction).

7.  LLI helps students think deeply about texts and derive the 

larger ideas from their reading.

8.  LLI helps students focus on comprehension and monitor 

their reading through metacognitive attention that supports 

deeper understanding of fiction and informational texts.

9.  LLI provides intensive and dynamic study of words to 

increase students’ ability to rapidly solve them while 

reading and writing.

10.  LLI focuses on systematic, intentional vocabulary 

development.

11.  LLI promotes smooth, phrased reading that moves along at 

a good pace.

12.  LLI focuses the intervention on oral language development 

by providing structures to promote meaningful student talk.

13.  LLI uses writing to support and extend comprehension.

14.  LLI supports the specific needs of English language learners.

15.  LLI provides a great deal of student support through 

explicit, direct instruction with a recommended teacher–

student ratio of 1:4.
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LLI Red System:  
Effective intervention to support 
intermediate readers

Visit fountasandpinnell.com for a complete list 
of research references. 



• Recommendations for implementing systematic 

assessment for the selection of students who are eligible 

for intervention

• A series of fast-paced lessons with high-intensity teaching

• Lesson Guides that support teachers in providing high-

quality instruction

• Sets of leveled books (levels L—Q) based on the F&P Text 

Level Gradient™

• Novel study to support students in sustained reading of 

longer works of literature 

• Four days of optional test preparation lessons at the end 

of each level help students learn the skills needed to 

use their knowledge when responding to standardized 

assessments

• Systematic, regularly applied techniques for monitoring 

progress

• Detailed record keeping for monitoring progress and  

formative assessment

• Tools and systematic plans for teachers to use in  

coordinating supplementary teaching with classroom 

instruction

Features of the LLI Red System
• Built-in homework assignments that students can do 

independently in the classroom or at home

• Communication tools for informing parents/caregivers 

about what their children are learning and how they can 

support them at home 

• Technology support for assessment, record keeping, 

lesson instruction, and home and classroom connections

• Embedded professional development for the use 

of individuals or groups of teachers, including 

demonstration lessons on video, the lesson guides, and a 

variety of web-based resources

• Built-in level-by-level descriptions and competencies 

from The Literacy Continuum, PreK–8 (2017) to monitor 

student progress and guide teaching

• Close reading opportunities that engage students 

in building understanding and encourage deep 

comprehension of a text

• Lessons that encourage rich, evidence-based 

conversation and writing opportunities about the texts 

students read.
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TEACHER RESOURCES

LESSON GUIDES, VOLUMES 1, 2 & 3
Guides that 
support teachers 
in providing 
high-quality, fast-
paced lessons 
that support 
reading, writing, 
and language 
development.

PROMPTING GUIDE PART 1 FOR ORAL READING 
AND EARLY WRITING, K–8, AND PROMPTING 
GUIDE PART 2 FOR 
COMPREHENSION: 
THINKING, TALKING, 
WRITING, K–8 
Ready reference flip 
charts that contain 
precise language that 
can be used to teach 
for, prompt for, and 
reinforce effective 
strategic actions during 
reading and writing.

F&P CALCULATOR/STOPWATCH 
Automates the calculation of reading rate, 
accuracy, and self-correction as well as 
doubling as a stopwatch.

STUDENT FOLDERS 
(PACK OF 16)
Folders to organize and store 
reading records, track student 
data, and graph student 
progress.

LESSON FOLDERS 
(PACK OF 192)
Sturdy, plastic folders to 
store books, lessons, and 
other ancillary material 
needed for each lesson.

SYSTEM GUIDE 
A guide that provides a 
comprehensive overview 
of the components and 
implementation of the 
LLI Red System.

System Guide
LLI Red

LLI Red System ● Levels L–Q ● Lessons 1–192

LLI R
ed System
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uide

Irene C. Fountas & Gay Su Pinnell

Leveled 
Literacy
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Over their influential careers Irene C. Fountas and Gay Su Pinnell have closely examined the 
literacy learning of thousands of children. In 1996 they revolutionized classroom teaching with 
their systematic approach to small-group reading instruction as described in their ground-
breaking text, Guided Reading. Since then, their extensive research has resulted in a frame-
work of professional development books, classroom resources, and professional development 
services built to support children’s learning. Fountas and Pinnell’s work is now considered the 
standard in the field of literacy instruction. Teachers worldwide recognize their deep under-
standing of classroom realities and their respect for the challenges facing teachers.

Fountas & Pinnell

Leveled Literacy Intervention (LLI) is designed to lift the literacy achievement of students who 
are not achieving grade-level expectations in reading and writing.

Leveled Literacy Intervention Red System, and subsequent LLI systems Gold, Purple, and Teal, 
are based on 15 key principles to support struggling older readers. The LLI Red System lesson 
framework exemplifies and rests on these principles:

 ■ LLI engages students with high interest, well-written texts in a variety of fiction and 
nonfiction genres that have been leveled by Fountas and Pinnell with their F&P Text Level 
Gradient™.

 ■ LLI increases students’ reading volume by engaging them in large amounts of daily 
successful reading. 

 ■ LLI provides students with choice in reading material to increase motivation. (Further improve 
the results of LLI with the purchase of the LLI Red System Choice Library—150 carefully 
selected fiction and nonfiction trade books for students to independently select and read.)

 ■ LLI enables new learning by matching the text to the reader’s instructional reading level.

 ■ LLI supports the development of independent, self-initiating, self-regulatory behaviors.

 ■ LLI provides large amounts of expository text reading (60% nonfiction/40% fiction).

 ■ LLI helps students think deeply about texts and derive the larger ideas from their reading.

 ■ LLI helps students focus on comprehension and monitor their reading through metacognitive 
attention that supports deeper understanding of fiction and informational texts.

 ■ LLI provides intensive and dynamic study of words to increase students’ ability to rapidly 
solve them while reading and writing.

 ■ LLI focuses on systematic, intentional vocabulary development.

 ■ LLI promotes smooth, phrased reading that moves along at a good pace.

 ■ LLI focuses the intervention on oral language development by providing structures to 
promote meaningful student talk.

 ■ LLI uses writing to support and extend comprehension.

 ■ LLI supports the specific needs of English language learners.

 ■ LLI provides a great deal of student support through explicit, direct instruction with a 
recommended teacher–student ratio of 1:4.  

www.fountasandpinnell.com 780325 0994159

90000 >
ISBN  978-0-325-09941-5

Components

VolumeLLI Red
Lesson Guide 3
LLI Red System ● Levels P–Q ● Lessons 129–192

Irene C. Fountas & Gay Su Pinnell

Fountas & Pinnell

Leveled 
Literacy
Intervention

VolumeLLI Red
Lesson Guide 2
LLI Red System ● Levels N–O ● Lessons 65–128

Irene C. Fountas & Gay Su Pinnell

Fountas & Pinnell

Leveled 
Literacy
Intervention

VolumeLLI Red
Lesson Guide 1
LLI Red System ● Levels L–M ● Lessons 1–64

Irene C. Fountas & Gay Su Pinnell

Fountas & Pinnell

Leveled 
Literacy
Intervention

Professional Learning and 
Tutorial Videos
Exemplary video created for each 
LLI System featuring model LLI 
lessons, instructional procedures, 
and a tutorial on coding, scoring, 
and analyzing reading records. 

Online Data Management System
A secure and efficient way to collect, 
analyze, and report LLI student data 
according to district requirements. 

Online Community Support
Free membership at 
fountasandpinnell.com provides 
teachers with downloadable 
resources, consultant-monitored 
discussion board, insightful blog 
posts, teaching tips, and more. 

Online Resources
Resources listed in the You Will 
Need section of each lesson 
can be downloaded and printed 
from this site.
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Literacy Notebook

Writing About
Reading

Name:

Word Study

Literacy Notebook

Name:

FP_LLIred_NBcovers_ToGo_Layout 1  6/11/12  1:12 PM  Page 1

Literacy Notebook

Writing About
Reading

Name:

Word Study

Literacy Notebook

Name:

FP_LLIred_NBcovers_ToGo_Layout 1  6/11/12  1:12 PM  Page 1

LITERACY NOTEBOOKS 
(PACK OF 96)
Consumable two-way 
notebooks for each level 
in the system with lined 
pages, glossary of terms, 
and reference material 
to support vocabulary 
development and writing.

STUDENT RESOURCES

TEST PREPARATION BOOKLETS 
(PACK OF 16 PER LEVEL)
Consumable booklets, one for each 
of the six levels, include selections 
and test items for the optional Test 
Preparation Lessons.

HIGHLIGHTER STRIPS
For highlighting words or parts 
of words in phonics/word 
study activities, and for helping 
students move their eyes quickly 
to increase fluency.

STUDENT PORTFOLIOS 
(PACK OF 16)
A portfolio for organizing and 
transporting LLI books, Literacy 
Notebooks, class work and homework 
between school and home.

MAGNETIC WHITEBOARDS 
(PACK OF 6)
Student whiteboards and 
pens to be used during 
phonics/word study lessons.

WORD MAGNETS  
(43 SHEETS OF 21,  
903 MAGNETS)
Blank sheets of word magnet 
cards for phonics/word study 
activities using permanent or 
wipe-off markers.

Student Test Preparation Booklet

Name:

LEVEL L
LESSONS 29–32

Leveled Literacy Intervention  RED System

STUDENT BOOKS 
(144 ORIGINAL TITLES + 6 NOVELS;  
6 COPIES OF EACH TITLE)
Original books for every lesson, created 
exclusively for Leveled Literacy Intervention by a 
team of talented authors and illustrators under 
the direction of Fountas and Pinnell. Each book 
is carefully sequenced and calibrated to match 
the text characteristics underlying the F&P Text 
Level Gradient™.

Six carefully selected novels, authored by well-
known and award-winning children’s authors, are 
also included. Novel study supports students in 
sustained reading of longer works of literature, 
and builds a community of readers.

Lost!
by Anne W. Phillips

illustrated by Capucine Mazille

David doesn’t know. He just knows he’s 
lost in a place with nothing but trees, 
trees, and more trees. How will he and 
his cousin Callie find their way out?

How long can you go without water?

LLI Red System
Heinemann

ISBN-13: 978-0-325-04397-5
ISBN-10: 0-325-04397-3

9 780325 043975

90000>
Book 57-60

LLI_0928_R_Lost_C_PPDF.indd   2 5/3/12   7:38 AM

LLI Red System
Heinemann

ISBN-13: 978-0-325-04399-9
ISBN-10: 0-325-04399-X

9 780325 043999

90000>

Book 25-28

A Very Good Lie

Nikki makes a bet that she can go 
three days without telling even the 
smallest fib. She thinks it will be 
easy. Oh, boy! Is she ever wrong!

illustrated by Maurie Manning

by Cheyenne Cisco

She’s a Fibber!

LLI_0977_R_GoodLie_C_FPDF.indd   2

9/23/13   12:34 PM

M a r i o n  D a n e  B a u e r
Author of Runt

ISBN-13: 978-0-325-04444-6
ISBN-10: 0-325-04444-9

As though he had known all along that the

human who had put out the bread was

close, the brown bear lifted his head and looked

straight into Jonathon’s eyes. Jonathon found himself stepping back, his

skin suddenly prickling with cold, his mouth dry. Nonetheless, when the

big animal turned and shuffled off the deck, Jonathon grabbed his coat and,

being careful not to make a sound that might carry upstairs to his father,

slipped through the sliding door.

MArioN DANe BAuer has written numerous books for
children, including, for Clarion, the Newbery Honor
book On My Honor and, most recently, Runt. She is also
an instructor in the Master of Fine Arts in Writing for
Children and Young Adults program at Vermont College.
She lives in eden Prairie, Minnesota.

Book 185-188
LLI Red System

Heinemann
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A Bear Named Trouble_LLI_REDNovelCov_Layout 1  4/9/12  1:46 PM  Page 1

Lucy felt a twist of fear. Was Simon following them?

ISBN-13: 978-0-325-04443-9
ISBN-10: 0-325-04443-0

Book 153-156LLI Red System
Heinemann
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StayAwayFromSimon_LLI_REDNovelCov_Layout 1  4/9/12  2:10 PM  Page 1

ISBN-13: 978-0-325-04442-2
ISBN-10: 0-325-04442-2
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Book 121-124
LLI Red System

Heinemann

SummerWheel_LLI_REDNovelCov_Layout 1  4/9/12  2:30 PM  Page 1

LLI Red System
Heinemann

ISBN-13: 978-0-325-04398-2
ISBN-10: 0-325-04398-1

9 780325 043982

90000>

What could be easier than babysitting 
for a sleeping child? Easy money, right? 
But watch out when Lily wakes up.

by Avery Moss
illustrated by Bill Basso

What an Angel!

Book 89-92

LLI_0898_R_Babysitting_C_PPDF.indd   2

5/1/12   11:16 AM
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Books

The LLI Red System 
Books

At the heart of Leveled Literacy 
Intervention are high-quality student 
books that captivate and engage even 
the most reluctant readers. Because 
the books are precisely sequenced 
and calibrated to the F&P Text Level 
Gradient™ they provide gradually 
increasing text complexity to build 
reading competencies. Struggling 
readers make consistent progress in 
every lesson.

The fiction books feature unique 
characters, contemporary situations 
and high-interest plots that 
immediately appeal to intermediate 
readers, and represent a variety of 
genres including realistic fiction, 
historical fiction, and fantasy.

ENGAGING BOOKS CREATED 
SPECIFICALLY FOR THE LLI RED 
SYSTEM

• 144 original books + 6 novels = 

150 titles

• 6 copies of each title — 900 

books in total

• 60% nonfiction / 40% fiction

• Calibrated to the F&P Text Level 

Gradient™

FICTION

11

LLI_0622_R_PrinDragon_I_FPDF.indd   11

2/22/12   7:34 AM

The  

Princess
and the  

Dragon

by Anne Sibley O’Brien

illustrated by Olga and Aleksey Ivanov

LLI_0622_R_PrinDragon_I_FPDF.indd   1

2/22/12   7:34 AM
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CLASSIC TALES  
These six traditional folktales 

include retellings from around the 

world, from the far North of the 

Inuit, to Korea, to Africa’s Ghana.

THE SLACKER FAMILY (SHORT STORIES)
Get ready to laugh. These short stories feature 

the Slacker family, the laziest—and silliest!—

characters you’ll meet anywhere.

MRS. O’S CLASS  
Get to know the kids in Mrs. Ockerblum’s 

class as they handle the kinds of everyday 

challenges all youngsters are familiar with—from 

throwing up in class to a school visit from an 

embarrassing grandfather.
DANIEL’S GADGETS  
Daniel is a budding inventor. His gadgets 

sometimes help him and his friend Ty get 

out of trouble—and sometimes get them 

into trouble, too!

COMMITMENT TO DIVERSITY 
Cultural, linguistic, and ethnic diversity enriches the entire school community. Our 

collective responsibility is to assure literacy success for every student by creating 

inclusive environments that honor and leverage the strengths of diversity in our 

classrooms, our schools, and our world. The books in LLI reflect a commitment to 

providing access to high-quality, engaging, diverse books that expand readers’ life 

experiences and knowledge of their world.

ALEXANDRA SWIFT  
Alexandra doesn’t always excel at what she 

tries—like watching her little brother or running 

on the track team. But she certainly always 

throws herself into things! Who else would dare 

to go to school dressed as Wonder Woman?
D

eli
cious!

Trim size: 8 x 10 3/4

Dinner
in

India
by Sunita Apte

What’s Cooking? It’s time for dinner. If your meal arrives on a banana leaf, you may be eating dinner in India. But what will you be eating?

ISBN-13: 978-0-325-03543-7ISBN-10: 0-325-03543-1

Nonfi ction: Expository
Book 175  Level Q
1109 Total Running Words

Gabe’s science experiment is 

going great—until his sister’s 

pet steals it. How will he 

ever get it back from  

that thieving rat?

by Marsha Qualeyillustrated by Bill Basso
ISBN-13: 978-0-325-03520-8
ISBN-10: 0-325-03520-2

Fiction: Realistic

Book 144  Level N

795 Total Running Words
Nonfiction: Narrative Nonfiction

Book 120  Level M

758 Total Running Words

Raising 
Kibo

by Edward Navarro

Raising Kibo
When tragedy strikes, what happens 

to babies without mothers? Who 

loves them and feeds them? Who 

teaches them right from wrong? If 

the babies are African elephants, 

they’re in luck. They get new loving 

“moms” in a very surprising place.

ISBN-13: 978-0-325-03504-8

ISBN-10: 0-325-03504-0

�

MAKING
A DIFFERENCE

SERIES

ISBN-13: 978-0-325-03525-3
ISBN-10: 0-325-03525-3

Nonfi ction: Expository
Book 149  Level P

1227 Total Running Words

Music can change people’s lives. � at’s 
what José Antonio Abreu believes. And 
he proved it with El Sistema, the music 
program that has transformed the lives 
of children all over Venezuela. 

The Power of Music

Changing LivesChanging LivesChanging LivesChanging LivesChanging LivesChanging LivesChanging LivesChanging LivesChanging LivesChanging LivesChanging LivesChanging LivesChanging LivesChanging LivesChanging LivesChanging LivesChanging LivesChanging LivesChanging LivesChanging LivesChanging Lives

by Mary M. McClellan

with Musicwith Musicwith Music

FICTION SERIES BOOKS
Series books feature the same characters and settings to promote thinking across 

texts and the reading of connected texts over time. The plots engage readers as they 

learn to solve problems with their favorite characters.
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ALL ORIGINAL BOOKS 
CREATED SPECIFICALLY 
FOR THE LLI RED SYSTEM

The LLI Red System 
Books

NONFICTION
The LLI Red System nonfiction books 

have a global focus and have been 

developed around high-interest, 

contemporary topics. The books are 

highly visual and contain a wide range of 

nonfiction text features such as sidebars, 

graphs, diagrams, maps, and glossaries, 

all of which appeal to struggling readers. 

Genres include biography, narrative 

nonfiction, expository nonfiction, 

persuasive, and procedural texts.

Books

Without crops, there was very little food to 
eat, and nothing to sell at the market. Every 
day, William and his family ate just one meal. 
It was hard on them, but they were not alone. 
Everyone in the village was hungry.

A F R I C A

A S I A

ATLANTIC
OCEAN

Malawi INDIAN
OCEAN

William’s Country: Malawi, Africa

3

LLI_0753_R_Windmill_I_PPDF.indd   3
3/28/12   1:30 PM

No rain had fallen in the village for a very 
long time. William Kamkwamba (kom-KWOM-
buh) and his family were hungry. The soil on 
their farm was completely dry, and their crops 
wouldn’t grow. Months passed, and still there was 
no rain. It was the worst dry spell the people 
had seen in years. 

Many homes in Malawi, Africa, are 
small and built of mud and grass.

Dry Days

2

LLI_0753_R_Windmill_I_PPDF.indd   2
3/28/12   1:30 PM
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NONFICTION SERIES BOOKS
Nonfiction series books are connected by a larger theme or idea, and provide 

students the opportunity to read connected texts across time to develop 

deeper understanding.

AGAINST ALL ODDS
In the face of the impossible, these 

real-life heroes succeeded despite 

their challenges.

HOW BODIES WORK
Amazing animals’ eyes and noses and beaks; 

what’s good about human spit and yawning; 

the truth about sneezes and sniffles.

SOLVING PROBLEMS
Real-life stories of people who found 

smart ways to solve tricky problems 

and help their communities.   

WONDERS OF NATURE
Nature is full of surprises. Did you 

know there’s a zombie caterpillar? Or 

a tree that whistles?

MAKING A DIFFERENCE
True stories about people 

whose actions made the world 

a better place.

REMARKABLE INVENTIONS
Some inventions make people’s lives easier, 

some save lives, and some just make 

something good even better.

ART FOR ALL
Art can be found in surprising places, 

created for anyone and everyone to see.

DELICIOUS 
Learning about food around 

the world, in outer space, and 

even at the zoo.

INTRIGUING ANIMALS
Little-known and fascinating animals from 

the pangolin of Africa to the kakapo of 

New Zealand and the axolotyl of Mexico.

Wanted: A New Beak
When an eagle named Beauty lost her beak, volunteers wanted 
to make her a new one. Everyone told them it couldn’t be 
done. Did Beauty’s friends fi nd a way to help her?

Beauty’s 
New Beak

by Jacqueline Adams

AGAINST ALLA ALLODDS
SERIES

Nonfi ction: Narrative Nonfi ction
Book 45  Level M

1056 Total Running Words

ISBN-13: 978-0-325-03445-4
ISBN-10: 0-325-03445-1

SPORTS FOR ALL
There’s a sport for everyone, 

even the pet dog.
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Books

“ In order for students to 

fall in love with reading, 

give them books they 

want to read..”
—Irene C. Fountas and Gay Su Pinnell

The LLI Red  
System Books
Engage intermediate 
readers with graphic 
texts and two-way 
books. 

GRAPHIC TEXTS
The LLI Red System contains 

a variety of graphic texts, 

where captivating pictures tell 

much of the story or provide 

the reader with much of the 

information. 

TWO-WAY BOOKS
Two-way books, which are 

single volumes containing 

two related books, present 

a topic from two different 

perspectives in two different 

forms. These books allow 

students to compare and 

contrast key understandings 

of related topics. 

I’m a famous hockey player! I’m going to skate 

on the pond and win the championship!

Manny! Where 

are you going?

No way! Papi says 

the ice isn’t safe 

anymore!
Come on, Rosa! I’ll let 

you be the goalie. You 

never have any fun.

Rosa and Manuel passed the Swensons’ field. Though the weather 

was getting warmer, their pond was still covered with ice.

4

LLI_0678_R_ThinIce_I_FPP.indd   4
2/10/12   9:59 AM

Manuel, the world’s greatest 

hockey player, steals the 

puck. He drives for the goal!

Give that back!

Oops!

Rosa’s notebook flew out of Manny’s hand and skittered across 

the ice.
5

LLI_0678_R_ThinIce_I_FPP.indd   5
2/10/12   10:01 AM
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Enhancements

GO PAPERLESS WITH THE 
FOUNTAS & PINNELL READING 
RECORD APP FOR iPAD®

WATCH DATA COLLECTION IN ACTION TO LEARN MORE

Streamline data 
collection with 
additional 
technology

AVAILABLE FOR INDIVIDUAL 
PURCHASE THROUGH THE 
ITUNES® STORE

Simply download the app and make an 

in-app purchase through Apple iTunes 

to purchase the content for your 

system’s books.

NOW AVAILABLE FOR 
INSTITUTIONAL PURCHASE,  
WITH 20% SAVINGS ON 20 OR 
MORE LICENSES

For institutions using the Fountas & 

Pinnell Reading Record Apps, App 

Content licenses can be purchased 

through heinemann.com. App Content 

purchased through the Institutional 

Purchase option is identical to App 

Content purchased through iTunes, but 

offers institutions the added flexibility 

to buy in volume and manage the App 

Content licenses for their teachers 

using a Licensing Management System 

(LMS). 

FOUNTAS & PINNELL LLI READING RECORD APP FOR IPADS
An efficient alternative to taking a reading record on paper, the Reading Record 

App conveniently:

• saves the reading record as a PDF

• times the conference and calculates rates and ratios

• records the assessment conference

•  data syncs wirelessly to the LLI Online Data Management System. 

The Fountas & Pinnell LLI Reading Record 

App requires a subscription to the Online 

Data Management System. A one-year trial 

is included with each system purchase. 

Additional annual subscriptions are per 

teacher, available through Heinemann.

Leveled Literacy Intervention 

includes periodic assessments to 

measure students' progress. These 

additional digital tools can enhance 

the efficiency of data collection and 

analysis. 

View this video to see how one school has used these tools to transform 

the way in which teachers take reading records, and then see informed 

administrators use the data. Watch the video at fountasandpinnell.com/apps/.

https://www.fountasandpinnell.com/apps/


Choices for 
Independent 
Reading  

Visit fountasandpinnell.com for more 

information.

• Two different Collections, Levels L–Q 

• 60 titles per Collection, no duplications. 

EACH SELECT 
COLLECTION INCLUDES:
• Books

• Resource Guide

• Book list with levels

• Press-on level labels

• Storage Container

EACH CHOICE 
LIBRARY 
INCLUDES:
• 150 Books, Levels 

K–P

• Guide to 

Independent 

Reading

• Sturdy Container

FOUNTAS & PINNELL  
LLI RED SYSTEM  
CHOICE LIBRARY
150 carefully selected fiction and 

nonfiction trade books at levels K–P 

for students to independently select 

and read. Many of these high-interest 

books are from well-known series or by 

familiar authors. An accompanying Guide 

to Independent Reading for teachers 

includes a comprehensive list of title, 

author, genre, and level, as well as 

detailed summaries with prompts that 

teachers can use to generate thinking, 

talking, and writing about the books.

FOUNTAS & PINNELL 
SELECT COLLECTIONS 
OF PM READERS
Students receiving intervention need 

opportunities to read a large volume of 

texts in order to strengthen their newly 

acquired skills. Hand-selected by Fountas 

and Pinnell from the popular PM Readers, 

these SELECT Collections parallel the 

Leveled Literacy Intervention System 

levels, and provide quality choices for 

independent reading. 

FOUNTAS & PINNELL  
CLASSROOM™ (FPC) 
INDEPENDENT READING 
COLLECTION 
The Fountas & Pinnell Classroom™ 

Independent Reading Collection, Grade 

3 was curated to provide high-quality 

trade books that help students explore 

their interests, flourish as readers, and 

develop the ability to independently read 

increasingly challenging texts.

    

    

Irene C. Fountas & Gay Su Pinnell

Resource Guide
COLLECTIONS

780325 0616419

9 0000 >
ISBN  978-0-325-06164-1

FP_Select_UserGuide_Collections_Cov_alt.indd   2-3 5/19/14   3:23 PM

AVAILABLE SEPARATELY

FPC INDEPENDENT READING 
COLLECTION,  
GRADE 3 INCLUDES:
• 200 trade titles (1 copy each)

• Collection Guide

• 200 Conferring Cards

• Unlimited access to Online 

Resources

• Storage Containers12

Additional Reading



“ The success of 

any intervention 

ultimately depends 

on students being 

fully captivated by 

the books they read 

and write about.”
—Irene C. Fountas 

and Gay Su Pinnell
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OLEVEL Behaviors and Understandings to Notice, Teach, and Support

LEVEL
O

TH
E LITER

A
CY CO

N
TIN

U
U

M

Thinking Within the Text

SEARCHING FOR AND USING
INFORMATION
h Sustain searching for information over a text

(usually under forty-eight pages) and/or in a
short chapter book

hhSustain searching over some books that are
divided into chapters and may have as
many as 2,000 words

h Reread to search for and use information
when needed

h Search for and use information from
previous books when reading a series

hhSearch for information in texts where print
wraps around sidebars, pictures, and other
graphics

h Use background knowledge to search for
and understand information about settings,
geographical areas, history, economics

h Use organizational tools to search for
information: e.g., title, table of contents,
chapter title, heading, subheading, sidebar

h Use text resources to search for information:
e.g., author’s note, pronunciation guide,
glossary

h Search for information in sentences with
multiple clauses or phrases

h Search for information in sentences that vary
in length, structure, and punctuation based
on text complexity

h Search for information in sentences with
variation in placement of subject, verb,
adjectives, and adverbs

h Search for information in sentences with
nouns, verbs, adjectives, and adverbs in a
series, divided by commas

h Search for and understand information
presented in a variety of ways: e.g., simple
dialogue, dialogue with pronouns, split
dialogue, assigned and sometimes
unassigned dialogue, dialogue among
multiple characters, some long stretches of
dialogue, direct dialogue

h Search for and understand information over
some long stretches of dialogue with
multiple characters talking

h Use the chronological order within multiple
episodes to search for and use information

h Search for information across chapters
connected to a single plot

hhSustain searching over some books divided
into sections and subsections or biographies
divided into chapters

h Notice and use punctuation marks: e.g.,
period, comma, question mark, exclamation
mark, quotation marks, hyphen, dash,
ellipses

h Search for and use information from a wide
variety of illustrations or graphics

h Search for and use information in texts with
variety in placement of the body of a text,
sidebars, and graphics

hhSearch for information in a variety of
graphics (photos, drawings with labels and
captions, diagrams, maps)

MONITORING AND 
SELF-CORRECTING
hhSelf-correct covertly prior to or after error
h Use multiple sources of information (visual

information in print, meaning/pictures,
graphics, language structure) to monitor and
self-correct

h Use awareness of narrative structure and of
the attributes of multidimensional characters
that change to self-monitor and self-correct

h Use understanding of various presentations
of dialogue to monitor and self-correct

h Use content knowledge of the topic of a text
to self-monitor and self-correct

h Use information from graphics (e.g., maps,
diagrams, charts, photos, illustrations) to
self-monitor reading

SOLVING WORDS
u Reading Words
h Recognize a large number of high-frequency

words rapidly and automatically
h Recognize a large number of one-, two-

,three- , and four-syllable words rapidly and
automatically

h Solve multisyllable words by taking them
apart using syllables

h Read the full range of regular and irregular
plurals

h Solve words by identifying easy spelling
patterns within multisyllable words (VC, CVC,
CVe,CVCe, CVV, CVVC, VCe, VCC, VVC, VVCC,
VVCe, VCCe, VCCC, VVCCe, VVCCC)

At level O, readers can identify the characteristics of a growing number of genres. They read both chap-

ter books and shorter fiction and nonfiction texts. Fiction narratives are straightforward but have plots

with multiple episodes and characters who develop and change over time. They are reading a wide range

of genres and gaining depth within genres. They enjoy series books and special types of fiction texts

such as mystery and sports stories. Readers may also encounter hybrid texts that combine more than one

genre in a coherent whole. Some nonfiction texts provide information in categories on several related

topics, and readers can identify and use underlying structures (description, cause and effect, chronologi-

cal sequence, temporal sequence, categorization, comparison and contrast, problem and solution, ques-

tion and answer). They can process sentences that are complex, contain prepositional phrases,

introductory clauses, and lists of nouns, verbs, or adjectives. They solve new vocabulary words, some

defined in the text and others to be derived from context or reference tools. Word solving is smooth and

automatic in both silent and oral reading. Oral reading demonstrates fluency in all dimensions. They

can read and understand descriptive words, some complex content-specific words, common connec-

tives, and some technical words. Length is no longer a critical factor as texts vary widely. They read

silently with little overt problem solving. They continue to expand academic vocabulary that they

understand and can use.

Readers at Level O

continues

A double bullet indicates a new behavior that you expect to see evidence of at this level.
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Observing Growth

Connect skilled 
observation to 
responsive 
teaching 

NOTICE, TEACH, SUPPORT
Proficient readers and writers display recognizable behaviors 

at every phase of literacy learning. When teachers notice, 

teach, and support these behaviors, they link assessment 

to responsive teaching. This indispensable literacy tool 

identifies the behaviors that demonstrate thinking and 

understanding within, beyond, and about a text.

Visit fountasandpinnell.com for more information on this essential 

resource for thinking together with colleagues about literacy 

development. 

 

A FIRM FOUNDATION
The F&P Text Level Gradient™ and The Fountas 

& Pinnell Literacy Continuum are the foundation 

of the LLI Systems. The specific text demands, 

competencies and behaviors to teach for, assess, 

and reinforce [at each level] are provided at 

the end of each text level lesson span in the 

LLI Red System. All LLI lessons are designed to 

help teachers accomplish the goals listed in The 

Literacy Continuum for each level. The goal is to 

help readers meet the demands of successive 

levels of text and in the process, expand their 

systems of strategic actions. Referring regularly 

to The Literacy Continuum pages enables 

teachers to monitor student progress and 

guide teaching.

 “ Precise observation of 

literacy behaviors is at 

the heart of effective 

teaching.”
—Irene C. Fountas and Gay Su Pinnell

ALSO AVAILABLE: THE COMPLETE LITERACY CONTINUUM: EXPANDED EDITION

THINKING WITHIN THE TEXT
Understanding the literal meaning by processing 
words and stated ideas

THINKING BEYOND THE TEXT
Understanding implied meanings, synthesizing 
information, making connections, and 

determining deeper meanings

THINKING ABOUT THE TEXT
Understanding author’s craft and articulating  

opinions about craft

  T
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 Thinking Within the Text

Noticing and using  
sources of information  
(meaning, language  
structure, phonological   
information, visual information).

Connecting the text  
to personal and  

world knowledge  
as well as to  

other texts.

Remembering important  
information and  
carrying it forward.

Adjusting present 
understandings to 
accommodate new 
knowledge.

Thinking about what  
the writer means  
but has not stated.

 Taking action in  
flexible ways to  

solve problems or  
fit purpose and genre.

Using a range  
of strategies to  
recognize and  
take apart words,  
    and understand
        word meaning.

Checking on accuracy  
      and understanding  
           and working to  
               self-correct errors.

Anticipating what  
may happen next.

Thinking critically 
about the text.

Reading at  
a good rate, 
integrating phrasing, 
pausing, intonation, 
and stress.

Noticing aspects of  
the writer’s craft  
including text 
structure.

SYSTEMS 
OF STRATEGIC 

ACTIONS

GRADES  

PreK–8
GRADES  

The Fountas&Pinnell

A Tool for Assessment, Planning, and Teaching

Continuum
Literacy

Expanded E D I T I O N

9/9/16

The grade-level goals on the F&P Text Level Gradient™ are intended to
provide general guidelines, which should be adjusted based on
school/district requirements and professional teacher judgement.

© 2012 Irene C. Fountas and Gay Su Pinnell

F&P TEXT LEVEL GRADIENT™

GRADE-LEVEL
GOALS

FOUNTAS & PINNELL
LEVELS

Kindergarten

Grade One

Grade Two

Grade Three

Grade Four

Grade Five

Grade Six

Grade Seven−Eight
High School/Adult
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OLEVEL Behaviors and Understandings to Notice, Teach, and Support

LEVEL
O

TH
E LITER
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N
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U
U

M

Thinking Within the Text

SEARCHING FOR AND USING
INFORMATION
h Sustain searching for information over a text

(usually under forty-eight pages) and/or in a
short chapter book

hhSustain searching over some books that are
divided into chapters and may have as
many as 2,000 words

h Reread to search for and use information
when needed

h Search for and use information from
previous books when reading a series

hhSearch for information in texts where print
wraps around sidebars, pictures, and other
graphics

h Use background knowledge to search for
and understand information about settings,
geographical areas, history, economics

h Use organizational tools to search for
information: e.g., title, table of contents,
chapter title, heading, subheading, sidebar

h Use text resources to search for information:
e.g., author’s note, pronunciation guide,
glossary

h Search for information in sentences with
multiple clauses or phrases

h Search for information in sentences that vary
in length, structure, and punctuation based
on text complexity

h Search for information in sentences with
variation in placement of subject, verb,
adjectives, and adverbs

h Search for information in sentences with
nouns, verbs, adjectives, and adverbs in a
series, divided by commas

h Search for and understand information
presented in a variety of ways: e.g., simple
dialogue, dialogue with pronouns, split
dialogue, assigned and sometimes
unassigned dialogue, dialogue among
multiple characters, some long stretches of
dialogue, direct dialogue

h Search for and understand information over
some long stretches of dialogue with
multiple characters talking

h Use the chronological order within multiple
episodes to search for and use information

h Search for information across chapters
connected to a single plot

hhSustain searching over some books divided
into sections and subsections or biographies
divided into chapters

h Notice and use punctuation marks: e.g.,
period, comma, question mark, exclamation
mark, quotation marks, hyphen, dash,
ellipses

h Search for and use information from a wide
variety of illustrations or graphics

h Search for and use information in texts with
variety in placement of the body of a text,
sidebars, and graphics

hhSearch for information in a variety of
graphics (photos, drawings with labels and
captions, diagrams, maps)

MONITORING AND 
SELF-CORRECTING
hhSelf-correct covertly prior to or after error
h Use multiple sources of information (visual

information in print, meaning/pictures,
graphics, language structure) to monitor and
self-correct

h Use awareness of narrative structure and of
the attributes of multidimensional characters
that change to self-monitor and self-correct

h Use understanding of various presentations
of dialogue to monitor and self-correct

h Use content knowledge of the topic of a text
to self-monitor and self-correct

h Use information from graphics (e.g., maps,
diagrams, charts, photos, illustrations) to
self-monitor reading

SOLVING WORDS
u Reading Words
h Recognize a large number of high-frequency

words rapidly and automatically
h Recognize a large number of one-, two-

,three- , and four-syllable words rapidly and
automatically

h Solve multisyllable words by taking them
apart using syllables

h Read the full range of regular and irregular
plurals

h Solve words by identifying easy spelling
patterns within multisyllable words (VC, CVC,
CVe,CVCe, CVV, CVVC, VCe, VCC, VVC, VVCC,
VVCe, VCCe, VCCC, VVCCe, VVCCC)

At level O, readers can identify the characteristics of a growing number of genres. They read both chap-

ter books and shorter fiction and nonfiction texts. Fiction narratives are straightforward but have plots

with multiple episodes and characters who develop and change over time. They are reading a wide range

of genres and gaining depth within genres. They enjoy series books and special types of fiction texts

such as mystery and sports stories. Readers may also encounter hybrid texts that combine more than one

genre in a coherent whole. Some nonfiction texts provide information in categories on several related

topics, and readers can identify and use underlying structures (description, cause and effect, chronologi-

cal sequence, temporal sequence, categorization, comparison and contrast, problem and solution, ques-

tion and answer). They can process sentences that are complex, contain prepositional phrases,

introductory clauses, and lists of nouns, verbs, or adjectives. They solve new vocabulary words, some

defined in the text and others to be derived from context or reference tools. Word solving is smooth and

automatic in both silent and oral reading. Oral reading demonstrates fluency in all dimensions. They

can read and understand descriptive words, some complex content-specific words, common connec-

tives, and some technical words. Length is no longer a critical factor as texts vary widely. They read

silently with little overt problem solving. They continue to expand academic vocabulary that they

understand and can use.

Readers at Level O

continues

A double bullet indicates a new behavior that you expect to see evidence of at this level.
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Thinking Within the Text (continued)

OLEVEL Behaviors and Understandings to Notice, Teach, and Support

hhRead some multisyllable words with
complex spelling patterns

h Read a wide range of contractions,
possessives, and compound words

h Notice parts of words, including phonogram
patterns, and connect them to other words
to solve them

hhRead adjectives, adverbs, comparatives, and
simple (common) connectives

h Solve words rapidly while processing
continuous text and with minimum overt
self-correction

h Read some multisyllable proper nouns that
are difficult to decode and use text
resources like pronunciation guide as
needed

h Solve words by identifying base words and
affixes (prefixes and suffixes)

h Read hyphenated words divided across lines
and across pages

hhDemonstrate flexibility in using different
strategies for solving words

u Vocabulary
hhDerive the meaning of a new word from the

context of the sentence, the paragraph, or
the whole text

h Expand meaning of a word by connecting it
to other words

h Add to vocabulary through reading
h Connect words to synonyms and antonyms

to expand understanding
h Understand a large number of words that

are in common oral vocabulary for the age
group (Tier 1)

h Understand some words that appear in the
language of mature users and in written texts
(Tier 2)

h Understand some words particular to
academic disciplines (Tier 3)

h Understand the meaning and function in
sentences of all parts of speech

h Understand the meaning of regular and
irregular plurals

h Understand many words that have multiple
meanings and identify the specific meaning
that applies in a sentence or paragraph

h Understand words that require the use of
multiple sources of information (i.e.,
background knowledge, pictures, visual
information)

h Understand the meaning and function of
common (simple) connectives

h Identify base words and understand prefixes
and suffixes that add or change meaning,
function, or tense

hhUnderstand denotative, connotative,
figurative meaning of words

h Understand that words such as I, me, and
we that may indicate the narrator of a text

h Understand the connotative meanings of
words necessary to make inferences,
including words used to assign dialogue:
e.g., said, asked, cried, shouted, answered,
whispered, replied, yelled, moaned

h Understand the connotative meanings of
descriptive adjectives, verbs, and adverbs

hhUnderstand and acquire content-specific
words that require the use of strategic
actions (i.e., using definitions within the
body of a text, the glossary or other
reference tools)

h Understand key words in graphics such as
maps, diagrams, and charts

MAINTAINING FLUENCY
h Read silently at a slightly faster rate than

when reading orally while maintaining
comprehension and accuracy

h Sustain momentum through short texts and
some short chapter books, making
significant progress each day

h Notice periods, quotation marks, commas,
exclamation points, and question marks and
begin to reflect them with the voice through
intonation and pausing

hhRead orally with appropriate phrasing,
pausing, intonation, word stress, and rate

h Stress words that are in bold, italics, or
varied font

h Recognize and read expressively a variety of
dialogue, some unassigned

h Read parts in a script with expression
h Reflect numbered and bulleted lists with the

voice when reading orally

ADJUSTING
h Slow down to problem-solve or search for

information and resume reading with
momentum

h Adjust reading to accommodate compound
sentences and sentences with a variety in
order of clauses

h Adjust reading to recognize the purpose and
characteristics of the genre of a text

h Adjust to accommodate embedded forms
(e.g., letters, journal entries) within narrative
and expository texts

h Adjust expectations to process different
parts of a hybrid text

h Adjust reading to process a graphic text
hhAdjust reading to recognize and use

characteristics of fiction genres: e.g., realistic
fiction, historical fiction, traditional literature,
fantasy, hybrid text

h Adjust to recognize and use characteristics
of special types of fiction such as mystery;
adventure story; animal story; family, friends,
and school story

h Adjust to read parts in a readers’ theater
script or a play

hhAdjust reading to recognize nonfiction
genres: e.g., expository nonfiction, narrative
nonfiction, biography, autobiography,
memoir, procedural text, hybrid text

hhAdjust reading to reflect a series of steps in
procedural texts

h Adjust reading to accommodate varied
placement of text body, photographs with
captions, sidebars, and graphics

SUMMARIZING
hhSummarize important parts of a text (i.e.,

chapters or sections)
h Summarize the story including characters,

story problem, events of the plot, and
resolution of the plot (fiction)

h Summarize the important information in the
text in a clear and logical way without
extraneous detail (nonfiction)

h Summarize narrative nonfiction, biography,
or a temporal sequence in time order

hhSometimes use graphics to summarize a
text: e.g., timeline or diagram of a
chronological or temporal process

A double bullet indicates a new behavior that you expect to see evidence of at this level.
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Thinking Beyond the Text

OLEVEL Behaviors and Understandings to Notice, Teach, and Support

PREDICTING
u Use knowledge of grammatical structure

and experience with written language to
anticipate the text

u Make predictions based on personal
experience and content knowledge

uuMake predictions based on previous reading
experiences

u Make predictions throughout a text based
on the organizational structure (narrative,
expository)

u Predict the ending of a story based on
knowledge of how plots work and
understanding of settings, characters, and
the story problem

u Make predictions based on knowledge of
fiction genres: e.g., realistic fiction, historical
fiction, traditional literature, fantasy, and
hybrid text

uuPredict potential solutions to the problem in
the story

u Use previous reading of a book in a series
to predict types of characters and plots in a
sequel or another book in the series

u Make predictions based on knowledge of
nonfiction genres: e.g., expository nonfiction,
narrative nonfiction, biography,
autobiography, memoir, procedural text,
hybrid text

uuMake predictions using the logical
organization or structure of the text

u Make predictions based on knowledge of
underlying text structures: e.g., description,
cause and effect, chronological sequence,
temporal sequence, comparison and
contrast, question and answer

MAKING CONNECTIONS
u Make connections between personal

experience and texts
u Make connections among books in a series
u Use background knowledge to understand

settings
u Make connections among texts of the same

genre
u Use background knowledge of traditional

literature to recognize common characters
and events

uuMake connections between the events in
chapters that are connected to a single plot

u Use background knowledge to understand
settings in stories

u Access background knowledge acquired from
reading to understand the content of a text

u Make connections among texts on the same
topic or with similar content

u Access background knowledge to understand
description or temporal sequence

u Make connections to other areas of study:
e.g., science; social studies

SYNTHESIZING
uuCompare previous understandings with the

new understandings the text provides
uuIdentify interesting, new, or surprising

information in a text
uuExpress new ways of thinking based on

engagement with the text
u Talk about the lessons the story teaches
uuTalk about new ways of thinking resulting

from vicarious experiences in reading fiction
uuTalk about new understanding of different

cultures, places, and times in history
u Synthesize new content from texts
u Take on perspectives from diverse cultures

and bring cultural knowledge to
understanding a text

INFERRING
u Infer temporal sequences and the reasons

for each step
u Make inferences about setting to help in

understanding the story
u Infer character traits, feelings, and

motivations from what characters say, think,
or do and what others say or think about
them

u Infer the traits of characters that are complex
and change

u Infer character development from evidence
in behavior as well as reasons for change

u Understand and infer the importance of the
setting of a biography that may be distant in
time and geography from students’ own
knowledge

uuUnderstand the problems of challenging
situations: e.g., war, the environment

u Infer some abstract themes and ideas
u Make inferences from print narrative alone

(no pictures)
u Infer the larger message in a text (i.e., what

we can learn from it beyond the facts)
uu Infer information from the pictures that add

meaning to the text
u Talk about the pictures, revealing

interpretation of a problem or of characters’
feelings

uuUse illustrations to infer characters’ feelings
u Infer information about characters, setting,

plot, and action from graphic texts, in which
illustrations carry much of the meaning

u Infer the meaning of a range of graphics that
require reader interpretation and are
essential to comprehending the text

uuInfer important information from familiar
content as well as topics more distant from
students’ typical experience: e.g., different
parts of the world, history, science

LEVEL
O

TH
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Thinking About the Text

ANALYZING
d Distinguish between fiction or nonfiction and

articulate the differences between the two
d Understand and describe characteristics of

fiction genres, including realistic fiction,
historical fiction, traditional literature (folktale,
fairy tale, fable, myth), fantasy, and hybrid text

d Notice elements and basic motifs of fantasy:
e.g., the supernatural, imaginary and
otherworldly creatures, talking animals,
struggle between good and evil, magic,
fantastic or magical objects, wishes, trickery,
transformations

d Understand the difference between realistic
and historical fiction (events that could
happen in the real world) and fantasy

d Identify and understand characteristics of
special types of fiction: e.g., mystery;
adventure story; animal story; family, friends,
and school story

d Recognize characters that are typical of
fantasy or traditional literature

d Understand and describe the characteristics
of nonfiction genres, including expository
nonfiction, narrative nonfiction, biography,
autobiography, memoir, procedural text, and
hybrid text

d Understand that a biography is the story of a
person’s life and is usually told in
chronological order

ddNotice that a biography is built around
significant events, problems to overcome,
and the subject’s decisions

d Understand that the information and ideas
in a text are related to each other and notice
how the author presents this

d Recognize a writer’s use of embedded
forms (e.g., letters, journal entries) within
narrative or expository texts

d Recognize and follow chronological
sequence of events

d Recognize and understand variety in
narrative structure

d Understand the use of first person or third
person in fiction narratives

d Understand the use of second person in
nonfiction texts

d Understand that a nonfiction book may be
procedural (i.e., “how-to”)

A double bullet indicates a new behavior that you expect to see evidence of at this level.

continues
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Thinking About the Text (continued)

OLEVEL Behaviors and Understandings to Notice, Teach, and Support

d Understand that a nonfiction book may have
“how-to” procedures embedded within it

ddRecognize a writer’s use of temporal
sequence to describe a process and
chronological sequence to describe an
event in time order

ddRecognize a writer’s use of problem and
solution

ddRecognize a writer’s use of compare and
contrast

ddNotice that a writer organizes a text into
categories and subcategories

d Think analytically about the significance of a
title

d Infer the writer’s purpose in choosing a topic
or telling a story

d Recognize settings that are familiar as well
as some distant in time and geography

d Understand how a setting is important to
the plot and the characters’ perspectives

d Identify a central story problem in a text with
multiple episodes

ddRelate character development to the events
of the plot

d Understand the role of supporting characters
in a story

d Notice the evidence a writer provides to
show character attributes and motives as
well as characters’ changes

d Understand the perspective from which a
story is told and talk about why a writer
selected it

d Notice and follow unassigned dialogue
d Notice how a fiction writer creates suspense
d Notice language used to show chronological

order
d Notice a writer’s use of figurative language

d Notice a writer’s use of simple connectives
to show how ideas are related in a text: e.g.,
unless, until, because

d Notice parenthetical material set off by
commas or parentheses

ddNotice a fiction writer’s use of italics to
indicate unspoken thought

d Notice a fiction writer’s use of poetic and
expressive language in dialogue

d Notice a writer’s use of humorous words or
onomatopoetic words and talk about how
they add to the action

ddNotice literary language typical of traditional
literature: e.g., a long time ago there lived,
long ago and far away, once there lived

d Notice when a fiction or nonfiction writer
uses the second person to talk directly to
the reader

d Understand that illustrations carry the
dialogue and action in graphic texts

d Notice that illustrations add to the reader’s
understanding of the characters, the action,
and the feeling of the story

d Notice how illustrations add to important
story action

d Recognize how illustrations enhance the
meaning of a text

d Notice how the writer uses graphics to
convey information that complements the
body of the text

d Understand that illustrations or photographs
add to the ideas and information in a text

ddUse some academic language to talk about
genres: e.g., fiction; family, friends, and
school story; folktale; animal story;
humorous story; fairy tale; fable; tall tale;
realistic fiction; mystery; adventure story;
sports story; nonfiction; informational text;
informational book; factual text; how-to
book; biography; autobiography

d Use some academic language to talk about
forms: e.g., series book, play, chapter book,
letter

d Use some academic language to talk about
literary features: e.g., beginning, ending,
problem, character, question and answer,
main character, character change,
message, dialogue, topic, events, solution,
setting, description, time order, problem
and solution, comparison and contrast,
main idea

d Use some specific language to talk about
book and print features: e.g., front cover,
back cover, page, author, illustrator,
illustration, photograph, title, label, drawing,
heading, caption, table of contents, chapter,
chapter title, dedication, sidebar, glossary,
map, diagram, author’s note, illustrator’s
note, section, book jacket,
acknowledgments, subheading, text,
pronunciation guide

CRITIQUING
d Share opinions about a text and give

rationales and examples
d Share opinions about an illustration or

photograph
d Give an opinion about the believability of

plot, character actions, or the resolution of a
problem

d State specifically what makes a plot or
character believable

d Talk critically about what a writer does to
make a topic interesting or important

d Talk about why the subject of a biography is
important or sets an example for others

d Describe what the illustrations and graphics
add to a text

A double bullet indicates a new behavior that you expect to see evidence of at this level.

Examples:
h Recognize and use contractions with not, am, are, is, has, will, have,

had, and would
h Make a full range of plural nouns, including regular plurals that

require spelling changes and irregular plurals (forest/forests;
harness/harnesses; jelly/ jellies; knife/knives)

h Take apart words with a variety of endings (beast/beasts; combing,
combed/comb; plainest, plainer/plain) and discuss how various
endings change a word’s meaning or function

h Recognize and break apart words with prefixes (unless, instead,
discover, mischief, prepare)

h Work flexibly with a base word, adding or taking away one or more
affixes to make a new word (snap/unsnap/snapped)

h Recognize and break apart words with vowel sounds with r (chair, care;
jar; year, here; her, dirt, purple, learn; more, floor, roar, pour; curious)

h Make word ladders by changing letters and/or word parts
h Break apart two-syllable words by syllable (sec/ond, whis/per)
h Recognize and break apart words with an open syllable and use a

long vowel sound (la/zy, mo/tor, u/nite) and a closed syllable with a
short vowel sound (bun/dle, cab/in, sig/nal)

h Identify syllables in words with three or more syllables (A/mer/i/can,
cal/en/dar, co/co/nut)

h Recognize and use homophones (ant, aunt; in, inn; night, knight) and
homographs (bow, base, brush)

h Recognize and use base words and affixes to derive word meaning
h Sort words based on any word features

Planning for Word Work After Guided Reading
Using your recent observations of the readers’ ability to take words apart quickly and efficiently while reading text, plan
for one to three minutes of active engagement of students’ attention to letters, sounds, and words. Prioritize the readers’
noticing of print features and active hands-on use of magnetic letters, a white board, word cards, or pencil and paper to
promote fluency and flexibility in visual processing.
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The LLI Red System employs 4 types 

of lesson frameworks. Each lesson is 

designed to be 45 minutes in duration 

delivered once per day, 5 days per week, 

to small groups of 4 students. Depending 

on a student’s reading level at their time 

of entry, the LLI Red System intervention 

may last 18 to 24+ weeks. 

There are a total of 192 lessons in the 

System. Each level contains 24 alternating 

standard lessons, followed by 4 novel 

study lessons, and 4 optional test 

preparation lessons underpinned by 

precisely leveled, original student books. 

The level-specific competencies and the 

behaviors and understandings to notice, 

teach and support from The Fountas & 

Pinnell Literacy Continuum, Expanded 

Edition are included at the end of the 

lesson sequence for each level.

Designed for 
Success

STANDARD LESSONS
Odd-numbered Standard Lessons introduce a new instructional level book and focus 

on reading, discussion of meaning, and phonics and word study. The even-numbered 

Standard Lessons introduce a new independent level book and focus on writing to 

extend meaning, phonics and word work, and fluency.

STANDARD LESSON FRAMEWORK

ODD-NUMBERED STANDARD LESSON EVEN-NUMBERED STANDARD LESSON

Discussing Yesterday’s 
New Book

5 
minutes

Revisiting Yesterday’s 
New Book

Choose one:
• Comprehension
• Vocabulary
• Fluency

5 minutes

Revisiting Yesterday’s 
New Book

Choose one:
• Comprehension
• Vocabulary
• Fluency

5 
minutes

Rereading and 
Assessment

5 minutes

Phonics/Word Study
10 

minutes
Writing About 
Reading

15 
minutes

Reading a New Book 
(Instructional Level)
• Introducing the Text
• Reading the Text
• Discussing and 

Revisiting the Text
• Teaching Point

25 
minutes

Phonics/Word Study
10 

minutes

Reading a New Book 
(Independent Level)
• Introducing the Text
• Reading the Text

10 
minutes

TOTAL: 45 MINS TOTAL: 45 MINS

THE STANDARD LESSON FRAMEWORKS 
• 72 odd-numbered  

Standard lessons

• 72 even-numbered 

Standard lessons

20

“ Progress is not enough; 

struggling readers need 

to make faster progress 

than their peers, and that 

is the whole purpose of 

intervention.”
—Irene C. Fountas  

and Gay Su Pinnell

Lesson Frameworks

• 45 minutes a day, 5 days a 
week for optimal results and 
intensity

• 4 students per group 

• 18–24+ weeks of explicit, 
intensive instruction



Goals
COMPREHENSION
e Infer reasons for a character’s actions at the turning point of a story.

e Notice cause and effect and problem and solution in a nonfiction text.

e Use a sidebar to learn important information.

e Notice a writer’s rationale for an opinion.

WORD STUDY/VOCABULARY
e Notice and use terms defined in a text.

e Use a glossary.

e Use context and word parts to derive the meanings of words.

e Add inflectional endings (-s, -ed, -ing) to base words.

FLUENCY
e Notice and use word stress to interpret the author’s meaning.

LEVEL
O

LESSO
N

111

111 OLESSON LEVEL

637

NEW BOOK
Protecting the Kakapo,
Level O

• Protecting the Kakapo, Level O 
• Trash Day, Level M 
• words (see Appendix A)

You Will Need

REREADING
Trash Day, Level M

Analysis of New Book Characteristics Protecting the Kakapo, Level O

HOW THE BOOK WORKS This expository text uses chronological sequence to explain events that led to the
near extinction of the kakapo. It uses embedded structures including cause/effect and problem and solution to
describe scientists’ efforts to save the bird. A table of contents, a glossary, photographs, and maps are included.

GENRE/FORM
e Nonfiction
e Expository nonfiction
e Series book

TEXT STRUCTURE
e Chronological sequence
e Cause and effect
e Problem and solution

CONTENT
e Some technical content that is

challenging and not typically known
e Unfamiliar setting
e Concepts of endangered species and

extinction

THEMES AND IDEAS
e Humans’ carelessness almost caused the

disappearance of an entire species
e People must be more thoughtful in the

future and protect all animals

LANGUAGE AND LITERARY FEATURES
e Similes (Imagine a fat green parrot that

waddles like a duck, growls like a dog,
and has whiskers like a cat.)

e Single-topic focus

SENTENCE COMPLEXITY
e Variety in sentence length
e Variety in sentence complexity

VOCABULARY
e Some content words related to scientific

tools (transmitter, snark, incubator)
e Some content words related to the

kakapo (bowl, booming, hatching)
e Scientific terminology (species,

extinction)
e Most terms defined in the text

WORDS
e Simple compound words (backpack,

someday, without)
e Words with affixes (unusual, rarest,

survival, careful)
e Many two- and three-syllable words
e A few four-syllable words (helicopter,

incubator)

ILLUSTRATIONS
e Colorful photographs
e Photographs support the concepts

BOOK AND PRINT FEATURES
e Table of contents
e Headings
e Sidebars
e Captions
e Labels
e Maps
e Glossary
e Graphic about the kakapo population
e Pronunciation guides (KAH-keh-poh)
e Quotation marks to denote special usage

(This sound is called “booming.”)
e Bold used for glossary terms (Then a

recovery team was formed.)
e Full range of punctuation

Visit resources.fountasandpinnell.com to download
technological resources to support this lesson, including:

• Excerpt from Trash Day
• Draw 3 Game

SYSTEM Red
NEW BOOK Protecting the Kakapo 
GENRE Nonfiction/Expository
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e Invite students to share their thinking about Trash Day. Some key understandings
they may express:

Comprehension Infer

Let’s look back at your reading from yesterday to talk about your thinking.

e Close Reading Read page 14 of Trash Day. This is the turning point in the story. As you
read, think about why Cedric made the decision he did. [Students read.] What did Cedric
decide? Why? [Students respond.]

e Confirm Thinking You noticed that Cedric decided to give up the robot because the robot’s
comments were more annoying than having to do his work himself. What do you think
the writer was trying to tell you—what was her message? [Students respond.] If there is
time, read some or all of “Learning More About Robots” on the inside back cover.

Vocabulary Use Morphology and Word Parts: ignored

Let’s look back at your reading from yesterday to think together about word meaning.

e Cedric didn’t like the robot telling him what to do all the time. Read page 10 of Trash Day
and think about the meaning of the word ignored. [Students read.] Have the students
individually write a quick definition of ignored and then share it with a partner.
Partners decide on one definition to share with the group. 

e Cedric was finding it hard to ignore the robot. Ignore means “to pay no attention to.”
Write the words ignore and ignored on the whiteboard and discuss their meanings.
Then write ignorant on the whiteboard. What do you notice about this word? [Students

respond. They may notice word parts that look similar.] 

e The word ignorant means “not having knowledge or to be unaware.” The meanings of
ignorant and ignore are close. Both words have something to do with attention—with
knowing or noticing something. What are the differences in the meanings? [Students

respond.] When you ignore something, you are not paying attention to something on
purpose. When you are ignorant of something, you just don’t know about it, so you don’t
pay attention to it.

Thinking Within the Text Thinking Beyond the Text Thinking About the Text

MESSAGES A dream come true can sometimes turn into a nightmare. It is not helpful to nag and
criticize someone. It’s better to do your own work.

e Cedric found a robot in the
trash.

e Cedric fixed up the robot
and put batteries in it.

e The robot did Cedric’s
homework and cleaned his
room.

e The robot started to nag
Cedric.

e Cedric put the robot in the
trash.

e Cedric was happy when the
robot did his chores.

e Cedric’s attitude changed
when the robot nagged
him.

e Cedric put the robot back in
the trash because he was
really annoyed with the
robot.

e Paulita will have the same
problem with the robot.

e The author showed that the
robot was annoying
through what the robot
said.

e The author led the reader
to predict that Paulita will
have the same problem
with the robot and that
previous owners of the
robot had a similar
experience.

Discussing
Yesterday’s
New Book

PROMPTING 
GUIDE, PART 2

Refer to page 43
as needed

REREADING
Trash Day, Level M

REREADING
Trash Day, Level M

Revisiting
Yesterday’s
New Book
Options and
Suggested
Language

Choose one:
Comprehension
Vocabulary
Fluency

3
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e Invite students to share their thinking about Trash Day. Some key understandings
they may express:

Comprehension Infer

Let’s look back at your reading from yesterday to talk about your thinking.

e Close Reading Read page 14 of Trash Day. This is the turning point in the story. As you
read, think about why Cedric made the decision he did. [Students read.] What did Cedric
decide? Why? [Students respond.]

e Confirm Thinking You noticed that Cedric decided to give up the robot because the robot’s
comments were more annoying than having to do his work himself. What do you think
the writer was trying to tell you—what was her message? [Students respond.] If there is
time, read some or all of “Learning More About Robots” on the inside back cover.

Vocabulary Use Morphology and Word Parts: ignored

Let’s look back at your reading from yesterday to think together about word meaning.

e Cedric didn’t like the robot telling him what to do all the time. Read page 10 of Trash Day
and think about the meaning of the word ignored. [Students read.] Have the students
individually write a quick definition of ignored and then share it with a partner.
Partners decide on one definition to share with the group. 

e Cedric was finding it hard to ignore the robot. Ignore means “to pay no attention to.”
Write the words ignore and ignored on the whiteboard and discuss their meanings.
Then write ignorant on the whiteboard. What do you notice about this word? [Students

respond. They may notice word parts that look similar.] 

e The word ignorant means “not having knowledge or to be unaware.” The meanings of
ignorant and ignore are close. Both words have something to do with attention—with
knowing or noticing something. What are the differences in the meanings? [Students

respond.] When you ignore something, you are not paying attention to something on
purpose. When you are ignorant of something, you just don’t know about it, so you don’t
pay attention to it.

Thinking Within the Text Thinking Beyond the Text Thinking About the Text

MESSAGES A dream come true can sometimes turn into a nightmare. It is not helpful to nag and
criticize someone. It’s better to do your own work.

e Cedric found a robot in the
trash.

e Cedric fixed up the robot
and put batteries in it.

e The robot did Cedric’s
homework and cleaned his
room.

e The robot started to nag
Cedric.

e Cedric put the robot in the
trash.

e Cedric was happy when the
robot did his chores.

e Cedric’s attitude changed
when the robot nagged
him.

e Cedric put the robot back in
the trash because he was
really annoyed with the
robot.

e Paulita will have the same
problem with the robot.

e The author showed that the
robot was annoying
through what the robot
said.

e The author led the reader
to predict that Paulita will
have the same problem
with the robot and that
previous owners of the
robot had a similar
experience.

Discussing
Yesterday’s
New Book

PROMPTING 
GUIDE, PART 2

Refer to page 43
as needed

REREADING
Trash Day, Level M

REREADING
Trash Day, Level M

Revisiting
Yesterday’s
New Book
Options and
Suggested
Language

Choose one:
Comprehension
Vocabulary
Fluency

3
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Fluency Echo Reading: Word Stress

Let’s look back at your reading from yesterday to think about how your reading sounds.

e Read Paulita’s dialogue on page 16 of Trash Day to the students. What did you notice
about how I read Paulita’s dialogue? Why did I stress or emphasize some words? [Students

respond.] Now read the page to your partner using the same word stress.

Principle Add -s, -ed, or -ing to a word to change its meaning.

Add and Remove Parts

e Show the following words and use each in a sentence: asks, asked, asking, decides,
decided, deciding, hunts, hunted, hunting, spots, spotted, spotting, carries, carried,
carrying.

e Give the students the same words. Invite them to identify and underline the base word
in each word and circle the ending. 

e What do you notice about the meaning and the spelling of each word? [The ending

changes the tense of the word, and sometimes the spelling of the word changes.]

e Review the important spelling principles for adding inflectional endings. Note the
examples of simply adding the ending, dropping the e, doubling the consonant, and
changing the y to i.

e Give the students a copy of the excerpt from Trash Day. Have them find words 
with the endings -ed and -ing. Ask the students to underline the base word and 
circle the ending. 

e Summarize the lesson by restating the principle.

e Give students the Draw 3 Game to play in class or at home.

LEVEL
O

LESSO
N

111

639

Phonics/
Word Study
Inflectional
Endings 
(-s, -ed, -ing)

PROMPTING 
GUIDE, PART 1

Refer to page 18
as needed
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640

GENRE FOCUS This informational text explains the events that led to the near extinction of a native New Zealand
bird, the kakapo. The book discusses scientists’ efforts to save the species by moving the birds to a safe
environment and protecting kakapo chicks.

Introducing the Text
e You have a new nonfiction book today called Protecting the Kakapo. This book is part of

the Intriguing Animals Series.

e The kakapo is a type of parrot that does not fly. It is flightless. Read “Uncertain Future” on
the inside back cover to the students. Then have the students read the back cover. What
is the problem in the book? [Students respond.]

e Turn to page 2. Listen while I read the description of this strange parrot. Read page 2 to
the students and ask them what they are thinking. 

e On page 3, you see the map showing where New Zealand is in the world. There is also a
close-up of the two big islands in New Zealand.

e Turn to page 4 and read the heading. [Students read.] You will learn that about 700 years
ago, the Maori people came to New Zealand from islands in the Pacific Ocean. They
hunted the kakapo. Then in the 1700s, more people came to New Zealand, and they
hunted the kakapo, too. They also brought animals that hurt the kakapo. 

e There’s a very interesting chart on page 5. Look at it carefully. What does it tell you?
[Students respond.]

e People thought that the kakapo was extinct. But then in the 1970s, people found a few
kakapo parrots, and scientists decided to try to save the species. 

e Find the word species on page 6. What does species mean? [Students respond.] Clarify the
meaning if needed.

e Scientists formed a recovery team. Look at the sidebar on page 7 to find the definition of a
recovery team. The recovery team used some tools to help the kakapo. They put radio
transmitters on the birds, so they could keep track of them. 

e Look at page 9. That box has a radio receiver. It’s called a snark, and it picks up the birds’
signals when they are on the move.

e The scientists tried to help the kakapo lay more eggs. They even used incubators to keep the
eggs warm if a mother kakapo left her nest for a long time. Remember, there are not many
kakapo parrots, so it is important for the eggs to hatch. 

e There are some scientific words in this book. If you are not sure of the meaning of a word in
bold, you can check the glossary at the end.

e As you read, think about why it is important to help the kakapo survive. Also think about 
what needs to happen so that kakapo can survive without this unusual level of help 
from humans.

Reading the Text
e Students read the text silently.

e Sample oral reading and prompt, as needed, for taking words apart and using
multiple sources of information. Use Prompting Guide, Part 1 for precise language.

Reading a
New Book
Suggested
Language

PROMPTING 
GUIDE, PART 1

Refer to pages 9 and
12 as needed

NEW BOOK

Protecting the Kakapo,
Level O
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LEVEL
O

LESSO
N

111

641

Discussing and Revisiting the Text
e Invite the students to talk about what they learned from the book.

e The problem in the book is that almost no kakapo parrots are left in the world. What were
the causes of the problem? [Students respond.] Ask students to cite evidence from the text. 

e Often several different things cause problems rather than just one.

e Continue the discussion, guiding students toward the key understandings and the
main messages in the text. Some key understandings students may express:

Teaching Points
e Based on your observations, use Prompting Guide, Part 2 to select a teaching point

that will be most helpful to the readers. You may also use the suggestion below.

e Turn to page 15 of Protecting the Kakapo. The writers of informational texts often
provide reasons—called rationales—for their point of view. What’s this writer’s argument
or point of view? [Students respond.]

e What does the writer do to argue or provide a reason for his opinion? [Students respond.]

e You noticed that the writer asks the question that some readers might raise in their
minds—why help the kakapo survive? Then the writer suggests that people in New
Zealand would miss the bird. Many animal species have been lost, so people want to
protect every living species that they can.

e When you write an informational book like this one, you may want to state your opinion
and offer reasons for it.

MESSAGES Human carelessness can cause the disappearance of a species. People must be more
thoughtful about their actions and protect all animals from extinction.

Thinking Within the Text Thinking Beyond the Text Thinking About the Text

e The kakapo almost became
extinct due to human
carelessness.

e Scientists worked to save
the kakapo species.

e Scientists moved the
kakapo to a safe
environment and looked
after them.

e Humans must protect the
kakapo.

e When an animal has too
many predators, it may
become extinct.

e The scientists cared about
the kakapo.

e Scientists hope that
someday the kakapo will
be so numerous that they
will not need help to
survive.

e The author wrote this book
to help the reader
understand the plight of
the kakapo and how
scientists are now helping
the birds.

e The author wanted the
reader to be aware of the
human role in causing
extinction in order to
protect future species.

PROMPTING 
GUIDE, PART 2

Refer to page 40
as needed

PROMPTING 
GUIDE, PART 2

Refer to page 41
as needed
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Professional Development and Tutorial Videos, LLI Red System
View “Odd-Numbered Lesson” on the Professional Development Video.

Genre Study: Teaching with Fiction and Nonfiction Books
Read Chapter 11, “Nonfiction Texts: Analysis of Design.”

Teaching for Comprehending and Fluency: Thinking, Talking, 
and Writing About Reading, K–8
Read pages 185–189 of Chapter 13, “Understanding the Demands 
of Nonfiction Texts.”

Leveled Literacy Intervention System Guide, LLI Red System
Read “Series Books” in Section 1.

e ensure understanding of the term turning point.

e support students in understanding how knowing
that this text has a chronological sequence will help
them understand what to expect when reading.

e describe the meaning of back from the brink of
extinction.

e ensure understanding of content vocabulary:
flightless, species, unique bird, uncertain future,
critically endangered, rarest, hollows, forest rangers,
snark, radio receiver, incubator, bowl.

e check for understanding of the text features and the
information they provide.

e be sure students understand the meaning of words
being used in Vocabulary and Phonics/Word Study:
ignored, ignorant, base word.

e be explicit in describing and using verbs in context,
so ELLs understand how the tenses work in English
(e.g., decides, decided, deciding).

e demonstrate the use of a sidebar to find the
meaning of a phrase.

Supporting English Language Learners

Professional Development Links

e infer reasons for a character’s decisions at the turning
point of a story.

e notice cause and effect and problem and solution in
a nonfiction text.

e use a sidebar to learn important information.

e notice a writer’s support for an argument.

e notice and use terms defined in a text.

e use a glossary to define technical words.

e use context and word parts to derive the meanings
of words.

e add inflectional endings (-s, -ed, -ing) to base words.

e notice and use word stress to interpret the author’s
meaning.

Assessing Reading and Writing Behaviors

642

Classroom and Homework

e Play the Draw 3 Game to practice words with
inflectional endings.

To support English language learners, you can:

Observe to find evidence that readers can:
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Goals
COMPREHENSION
e Evaluate the effectiveness of the lead in a nonfiction book.

e Use a pronunciation guide and other readers’ tools.

e Identify information that is new learning.

e Make connections between two texts.

e Understand how an animal’s body is adapted for survival.

e Infer the bigger ideas from a nonfiction text.

WORD STUDY/VOCABULARY
e Use context and word parts to derive the meaning of a word.

e Add -er or -est to words to show comparison.

FLUENCY
e Read the lead of a nonfiction text in an interesting way.

e Read with orchestration of the multiple dimensions of fluency.

WRITING ABOUT READING
e Describe problem and solution relationships.

LEVEL
O

LESSO
N

112

112 OLESSON LEVEL

643

NEW BOOK

The Pangolin, Level M

• The Pangolin, Level M
• Protecting the Kakapo, Level O 
• words (see Appendix A)

You Will Need

REREADING

Protecting the Kakapo, 
Level O

Analysis of New Book Characteristics The Pangolin, Level M

HOW THE BOOK WORKS The book describes each of the ground pangolin’s unusual body parts and explains
how this nearly blind, toothless insect eater uses them to find food, care for its young, and protect itself from
predators.

GENRE/FORM
e Nonfiction
e Expository
e Series book

TEXT STRUCTURE
e Temporal sequence
e Cause and effect
e Problem and solution

CONTENT
e Animal adaptations for survival

THEMES AND IDEAS
e To survive in its environment, the ground

pangolin needs some unusual physical
features

LANGUAGE AND LITERARY FEATURES
e Figurative and descriptive language (It

looks like a big walking pine cone.)

SENTENCE COMPLEXITY
e Variety in sentence length and

complexity 
e Question and answer in text
e Introductory phrases (When it gets dark,

the pangolin goes out to look for a meal.) 

VOCABULARY
e Content-specific vocabulary explained in

text and illustrations (nocturnal, termites)

WORDS
e Multisyllable words that may be

challenging to take apart (pangolin,
nocturnal, medicine)

e Compound words (eyelids, themselves)
e Hyphenated adjective (strange-looking)
e Possessives (pangolin’s, bugs’, animal’s)

ILLUSTRATIONS
e Photographs and illustrations enhance

understanding

BOOK AND PRINT FEATURES
e Table of contents
e Headings
e Subheadings
e Labels
e Captions
e Sidebars with important information
e Pronunciation guide (PANG-uh-lin)
e Cutaway drawing showing pangolin’s

tongue in termite tunnel 
e Map of ground pangolin habitat
e Summary chart
e Learn More feature (websites for videos)
e Parentheses for showing feet into meters

equivalent (Its tongue is more than 1
foot (0.3 meters) long.)

e Colons signaling clarifying information to
follow (The pangolin has two favorite
foods: ants and termites.)

Visit resources.fountasandpinnell.com to download
technological resources to support this lesson, including:

• Recording Form for Protecting the Kakapo (or visit Apple
iTunes to download the Fountas & Pinnell LLI Reading
Record App)

• Draw 3 Game

SYSTEM Red
NEW BOOK The Pangolin
GENRE Nonfiction/Expository
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Comprehension Critique

Let’s look back at your reading from yesterday to talk about your thinking.

e Close Reading A writer of an informational book tries to write a lead, or beginning, that
gets the readers interested in the topic. Read Bob Morrow’s lead for Protecting the
Kakapo on page 2. Then you can tell whether you think he has written an interesting
lead and what made it interesting (or not interesting) to you as a reader. [Students read

and respond.]

e Confirm Thinking Some of you thought the lead was interesting because of the
description of the kakapo, including how it smells. Some of you also thought the
illustration was interesting and made you want to read about the bird. Sometimes you
are interested in a topic, such as helping endangered animals survive, and the lead isn’t
the most important thing. But writers can’t depend on that. If they care about the topic,
they need to get you interested enough to keep reading.

Vocabulary Learn from Context: thrived

Let’s look back at your reading from yesterday to think together about word meaning.

e Read page 3 and think about the meaning of thrived. [Students read.] Have students work
with a partner to write a brief definition of the word. Then they share their definitions.

e Write the word thrive on the whiteboard and then write the definition. Thrive means
“to grow quickly or to be successful.” 

e Write thrived and thriving on the whiteboard and point out the endings and how they
change the word. 

e The kakapo thrived, or were healthy, and their numbers were growing, because there
were no animals to eat them and no people to hunt them. 

e Today the kakapo are surviving, but are they thriving? [Students may answer “no”

because the kakapo are still small in numbers and must have human help to survive.]

Fluency Echo Reading: Integration

Let’s look back at your reading from yesterday to think about how your reading sounds.

e The writer of this book tried to write a lead that would make the topic interesting to
readers. Listen while I read it in an interesting way. 

e Then have students immediately read the lead on page 2 the same way you read it.
Finally, have students read it to partners.

PROMPTING 
GUIDE, PART 1

Refer to page 20
as needed

Revisiting
Yesterday’s
New Book
Options and
Suggested
Language

Choose one:
Comprehension
Vocabulary
Fluency

3

REREADING

Protecting the Kakapo, 
Level O

F&P_LLI_RED_111_112_Layout 1  9/20/17  7:02 PM  Page 644

28



LEVEL
O

LESSO
N

112

645

e Rereading for a Purpose Reread Protecting the Kakapo starting on page 6. As you read,
think about what caused the problems for the kakapo and what people are trying to do to
solve the problem of the kakapo becoming extinct.

e Assessment While other students read for a purpose, listen to one student read the
section identified in Protecting the Kakapo. Code the reading behavior on the
Recording Form or in the Fountas & Pinnell LLI Reading Record App. Engage the
student in a brief comprehension conversation, give scores for fluency and
comprehension, and select a brief teaching point that will be most helpful to the
reader. Analyze the record later.

Shared Writing Two-Column Writing

e Talk with the students about the causes for the problems for the kakapo and the
possible solutions. The kakapo were becoming extinct. Why was this happening? What
was being done to help solve this problem? [Students respond.]

e Create two columns on chart paper. Write Problem at the top of the first column and
Solution at the top of the second column. Working with the students, list the problems
the kakapo have in the first column. In the second column, list what people are doing
to save the kakapo.

Rereading
and 
Assessment
Suggested
Language

PROMPTING GUIDE, PART 1 
Refer to page 20 or 

PROMPTING GUIDE, PART 2
Refer to page 13 as needed

Writing
About
Reading
Suggested
Language

F&P_LLI_RED_111_112_Layout 1  9/20/17  7:02 PM  Page 645

29

LEV
EL O

 
| 

LESSO
N

 112
SA

M
PLE STA

N
D

A
R

D
 LESSO

N
: EV

EN
-N

U
M

BER
ED



646

Principle Add -er or -est to the end of a word to show comparison. Sometimes
the spelling of the base word changes.

Add and Remove Parts

e Show the following base words: cool, flat, fine, lucky. As you write each word, use it
in a sentence.

e Then, write each word with the comparative ending -er and place the new word
under the matching base word (cooler, flatter, finer, luckier). Ask the students to use
each new word in a sentence.

e Repeat the procedure for the superlative forms (coolest, flattest, finest, luckiest).

e What do you notice about each group of words? [Students respond.] Help students
conclude that the words show comparison.

e If needed, point out the spelling changes to the students.

• Sometimes the ending -er or -est is just added.

• When a word ends in a short vowel and one consonant, the final consonant is
doubled before the ending is added.

• When a word ends in silent e, the silent e is dropped before the ending is added.

• When a word ends in y, the y is changed to i before the ending is added.

e Give partners the base words hot and happy to write in the word study section 
of their Literacy Notebooks. Then have them write the words with the -er and -est
endings.

e Summarize the lesson by restating the principle.

e Give students the Draw 3 Game to play in class or at home.

Phonics/
Word Study
Comparative
Endings 
(-er, -est)
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GENRE FOCUS This expository text, from the Intriguing Animals Series, describes the ground pangolin of Africa,
whose unique physical characteristics enable it to survive the challenges of its environment.

Introducing the Text
e Your new book, The Pangolin, is another in the Intriguing Animals Series about unusual

animals. The kakapo has some very unusual characteristics, and you will find the
pangolin has some different but equally interesting characteristics. You can see a picture of
a pangolin on the cover of the book. There are eight kinds of pangolins in the world. This
book is about the ground pangolin.

e Ask students to read what it says on the back cover of the book. Then read some or all
of the information on the inside back cover to the students. What do you find
surprising or interesting? [Students respond.]

e Take a look at the table of contents. What do you predict you are going to learn about the
pangolin? [Students respond. They may mention how the pangolin feeds itself and protects

itself. They may wonder if the pangolin is endangered.]

e Help students use the pronunciation guide on page 2 to say pangolin.

e Turn to page 3 for a good picture of a pangolin. What does the writer compare this
animal to? [Students respond.]

e The pangolin’s body is covered with brown scales. Those are like little plates and are 
very hard.

e The map on page 4 will help you know where the pangolin lives. Use the key at the
bottom. Where would you find a ground pangolin? [Students respond.]

e You will learn from the writer that the pangolin is a nocturnal animal. It sleeps during
the day and goes out at night to look for food. You will find out what the pangolin eats
and how it gets bugs like termites.

e Take a look at page 11. The writer and illustrator have provided a cutaway drawing 
to show you how long the pangolin’s tongue is. The tongue is sticky, and it’s getting 
the termites.

e The pangolin has no teeth, but you will find out what the pangolin has instead to help it
grind up food. You’ll also find out how it protects itself from being eaten by other animals.
Do you have any predictions? [Students respond.]

e Look at page 23. There is a chart that summarizes the information about the pangolin’s
body. So if you want facts quickly, you can look at the chart. Also, two websites are listed
at the end of the book. You can watch a video of this animal.

e As you read, think about how the pangolin’s body helps it in many ways. The chart will
help you. Also think about the kakapo. Are there any similar ideas in these two books? 

Reading the Text
e Students begin to read the text silently if there is time.

e Sample oral reading and prompt, as needed, for searching for and using information
from multiple sources. Use Prompting Guide, Part 1 for precise language.

Reading a
New Book
Suggested
Language

PROMPTING 
GUIDE, PART 1

Refer to page 9
as needed

NEW BOOK

The Pangolin, Level M
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Professional Development and Tutorial Videos, LLI Red System
View “Even-Numbered Lesson” on the Professional Development Video.

Genre Study: Teaching with Fiction and Nonfiction Books 
Read Chapter 18, “Writing About Reading in a Reader’s Notebook.”

Teaching for Comprehending and Fluency: Thinking, Talking, 
and Writing About Reading, K–8 
Refer to Figure 26-10 “Planning for Guided Reading Using Informational Texts,” 
on pages 430–432 in Chapter 26. Draw out parallels for LLI lessons 
using nonfiction texts.

Leveled Literacy Intervention System Guide, LLI Red System
Read “Teaching Standard (Even-Numbered) Lessons” in Section 4.

e check for understanding of the concept of an
animal having unique physical characteristics that
enable it to survive.

e describe the role of the chart on page 23 of The
Pangolin.

e be sure students understand the prompts used to
support orchestration of the dimensions of fluency.
Use teaching language if necessary.

e check for understanding of the use of a colon.

e ensure understanding of possessives.

e be sure students understand the meaning of the
words being used in Vocabulary and Phonics/Word
Study.

e be explicit in describing the concept of comparing.

e use comparative forms of words in sentences to
support understanding.

Supporting English Language Learners

Professional Development Links

Observe to find evidence that readers can:
e critique the lead in a nonfiction book.

e identify information that is new learning.

e understand how an animal’s body is designed to
help it survive.

e infer the bigger ideas from a nonfiction text.

e make connections between two texts.

e use a pronunciation guide and other readers’ tools.

e describe problem and solution relationships 
in writing.

e use context and word parts to understand a word.

e add -er or -est to words to show comparison.

e read the lead of a nonfiction text in an interesting way.

e read with orchestration of the multiple dimensions
of fluency.

Assessing Reading and Writing Behaviors

648

Classroom and Homework

e Finish reading The Pangolin.

e Play the Draw 3 Game for practice with comparatives
(optional).

To support English language learners, you can:
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NOVEL STUDY LESSONS
Engage students in an in-depth study 

of high-quality, full-length novels that 

promote opportunities for inquiry and 

talk about complex texts. Novel Study 

provides students the opportunity to:

• build stamina for reading longer 

texts

• focus on multiple perspectives and 

widely divergent cultures 

• support the understanding of text 

characteristics over time

• draw attention to literary elements 

and the writer’s craft

• focus on comprehension of the 

deeper meanings of text. 

OPTIONAL TEST 
PREPARATION LESSONS
A sequence of 4 optional test 

preparation lessons is provided for 

schools seeking to help students 

become test smart and prepare for 

standardized testing. These lessons 

support teachers in delivering 

instruction that:

• supports the acquisition of the 

vocabulary frequently used in test 

items

• develops students’ understandings 

and strategies for thinking across 

test selections

• develops students’ competencies 

in writing well-crafted short and 

extended written responses

• develops students’ efficiency and 

ability to quickly respond to test 

items

• fosters students’ test-taking 

confidence with practice in 

essential test-taking strategies.

NOVEL STUDY LESSON FRAMEWORK

DAY 1 DAY 2 DAY 3 DAY 4

Discussing Yesterday’s 
New Book

5 minutes

Revisiting 
Yesterday’s 
Reading

Choose one:
• Comprehension
• Vocabulary
• Fluency

5 minutes

Revisiting 
Yesterday’s 
Reading

Choose one:
• Comprehension
• Vocabulary
• Fluency

5 minutes

Revisiting 
Yesterday’s New 
Book

Choose one:
• Comprehension
• Vocabulary
• Fluency

5 minutes

Revisiting Yesterday’s 
New Book

Choose one:
• Comprehension
• Vocabulary
• Fluency

5 minutes

Reading a New 
Section
• Introducing the 

Text
• Reading the 

Text
• Discussing and 

Revisiting the 
Text

• Introduction 
to and 
Assignment of 
Reading

40 minutes

Reading a New 
Section
• Introducing the 

Text
• Reading the 

Text
• Discussing and 

Revisiting the 
Text

• Introduction to 
and Assignment 
of Reading

40 minutes

Concluding 
Discussion
• Reflections on 

the Book

10 minutes

Reading a New Book
• Introducing the Text
• Reading the Text
• Discussing and 

Revisiting the Text
• Introduction to 

and Assignment of 
Reading

35 minutes

Writing About 
Reading

30 minutes

TOTAL: 45 MINS TOTAL: 45 MINS TOTAL: 45 MINS TOTAL: 45 MINS

      

TEST PREPARATION LESSON FRAMEWORK

DAY 1 (FAMILIAR TEXT)
DAY 2 
(UNFAMILIAR 
TEXT)

DAY 3 (FAMILIAR 
TEXT)

DAY 4 (UNFAMILIAR 
TEXT)

Think Together
• Multiple-choice 

items

5 minutes

Think Together
• Multiple-

choice items

5 minutes

Think Together
• Constructed-

response items

5 minutes

Think Together
• Constructed-

response items

5 minutes

Have a Try

10 minutes

Have a Try

10 minutes

Have a Try

10 minutes

Have a Try

10 minutes

On Your Own

30 minutes

On Your Own

30 minutes

On Your Own

30 minutes

On Your Own

30 minutes

TOTAL: 45 MINS TOTAL: 45 MINS TOTAL: 45 MINS TOTAL: 45 MINS
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Goals
COMPREHENSION
e  Synthesize new knowledge from a text.

e  Search for and use information to understand a text.

e Notice when a fiction story is told in first person.

e Infer character traits.

e Think critically about the lead in a fiction story.

e Think critically about the believability of a character.

e Discuss a book conversationally with others.

VOCABULARY 
e Derive the meaning of a word from context.

FLUENCY 
e Read aloud with appropriate pausing.

LEVEL
L

LESSO
N

25

25 LLESSON LEVEL

•   A Very Good Lie, Level K 
•   Museums Full of Surprises, 

Level J 

You Will Need

Analysis of New Book Characteristics (use with all four novel study lessons) A Very Good Lie, Level K

HOW THE BOOK WORKS The story is told in first-person narrative in chronological sequence over several
days with multiple episodes each day. A major conflict arises around the challenges of always telling the truth,
and the resolution addresses the need for tact when questioned about someone’s appearance. 

GENRE/FORM
e Fiction
e Realistic fiction

TEXT STRUCTURE
e First-person narrative
e Chronological sequence over several

days
e Some embedded humor

CONTENT
e Familiar domestic setting
e Sibling relationships
e Concept of good and bad lies

THEMES AND IDEAS
e Telling the truth isn’t always as simple as

it sounds
e There are times when the absolute truth

isn’t the kindest approach

LANGUAGE AND LITERARY FEATURES
e Conflict: person vs. self (always telling

the truth)
e Conflict: person vs. person (sibling rivalry)
e Figurative expression (felt like a big rock

had rolled off my chest)

e Slang words (nerd, crud)
e Onomatopoetic words (thump, clomp,

crash)
e Similes (head looked like a scrub brush)

SENTENCE COMPLEXITY
e Mostly short simple sentences
e A few longer sentences
e Assigned dialogue

VOCABULARY
e Mostly familiar vocabulary
e Some word meanings can be derived

from context (employers, bristles)

WORDS
e Compound words (outside, necklace,

dishwasher)
e Mostly one- and two-syllable words
e A few three-syllable words (exploded,

grandmother, employers)
e Compound adjectives (walk-in, up-to-

date)
e Words with suffixes (scary, barely,

employers)

ILLUSTRATIONS
e Illustrations communicate meaning to

match or extend the text

BOOK AND PRINT FEATURES
e Table of contents
e Chapter headings
e Bold and italics for emphasis (I heard

thump, thump, clomp, crash, slam.) 
e Italics for emphasis (I had to get the

necklace out.)
e Dash to signal more information to

come (I didn’t know which would be
worse—Ronny dancing or Ronny
skateboarding.)

e Ellipses for incomplete speech (I said,
“No, but Grandpa. . . .”)

N
O

VEL STU
DY

NEW BOOK

A Very Good Lie, Level K

REREADING

Museums Full of Surprises,
Level J

145

SYSTEM Red
NEW BOOK A Very Good Lie 
GENRE Fiction/Realistic
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e   Invite students to share their thinking about Museums Full of Surprises. Some key
understandings they may express:

Comprehension Synthesize

Let’s look back at your reading from yesterday to talk about your thinking.

e  Close Reading You may have been surprised by the kinds of museums that you read
about in this book. Go back to the dog collar section, beginning on page 6, and read it
again. As you read, think about what a museum like this can teach you about history or
how people lived long ago. [Students read.]

e  Confirm Thinking You noticed that dogs were important many years ago because they
helped in hunting wild animals. Some dogs still help in hunting today. You also noticed
that some dogs had collars made of gold and silver. In addition, the shape of the collar was
important in protecting the dog. It wasn’t just to keep the dog on a leash like we do today.

Thinking Within the Text                         Thinking Beyond the Text                      Thinking About the Text

MESSAGES People collect some unusual things. It may be surprising to learn about some of the
collections that people will go to see. These museums show the great variety of things in which people
are interested.

e Museums are full of many
different things.

e People collect lots of things.

e People go to see all kinds
of strange collections.

e Museums are located all
over the world.

e Some collections seem
strange to people.

e People are curious about
unusual things.

e Almost anything can
become a collection for a
museum.

e The writer wrote the story
to tell about unusual
museums.

e The photos and the map
were added to make the
writer’s thoughts clearer.

Discussing
Yesterday’s
New Book

PROMPTING 
GUIDE, PART 2

Refer to page 13
as needed

REREADING

Museums Full of Surprises,
Level J

REREADING

Museums Full of Surprises,
Level J

Revisiting
Yesterday’s
New Book
Options and
Suggested
Language

Choose one:
Comprehension
Vocabulary
Fluency

3
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Vocabulary Learn from Context: collect, collection, collections

Let’s look back at your reading from yesterday to think together about word meaning.

e  Look at page 2. The heading is “Wild Collections.” What does that heading tell you?
[Students respond.] Read page 2 and then let’s talk about what the word collect means in
this book. [Students read and respond.]

e  Write collect on the whiteboard. People can look for and save many examples of the
same kind of thing. They collect these examples. When they have quite a few, they
have a collection.

e  Turn to page 3 and find the word collection in the caption. [Students respond.] Write
collection on the whiteboard and ask students to talk about what they notice. Invite
students to talk about any collections that they have.

e  You can have a collection at home. When a collection is big enough and interesting enough
to a lot of people, it may be put in a special place, and that place is called a museum.

Fluency Assisted Reading: Pausing

Let’s look back at your reading from yesterday to think about how your reading sounds.

e  Your reading sounds better if you notice and use the punctuation. Look at pages 12 and
13. What punctuation do you see? [Students respond.] 

e  Read pages 12 and 13. Then have the students read the pages with you and then
to a partner.

LEVEL
L

LESSO
N

25

PROMPTING 
GUIDE, PART 1

Refer to page 17
as needed N

O
VEL STU

DY
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GENRE FOCUS This story is realistic fiction because it could happen in real life. The main character drops Grams’s
necklace into the toilet and can’t bear to reach in and take it out. She learns that others don’t trust her to be truth-
ful and has conflicting feelings about telling the absolute truth all of the time.

Introducing the Text
e  This week will be a little different. You are going to read a chapter book all week. The title

is A Very Good Lie, and it’s by Cheyenne Cisco. How could a lie be good? [Students

respond.] Have students read the back of the book and share their thinking. 

e  The main character is Nikki Riggs. You see her on the front cover. Turn to page 5. There’s
Nikki and her grandma. Read the first two sentences to yourself and then share your
thinking. [Students read and respond.] It starts in an unusual way. In addition, notice that
Nikki is a character in the story, and she is also the one telling the story. All through this
book, she will be doing the talking.

e  Grams is going fishing with her friends. After Grams left, Nikki did something that she
thought Grams would not like. She accidentally dropped Grams’s necklace in the toilet. It
was a necklace that Nikki’s grandfather bought for Grams in the African country of
Kenya. What are you thinking? [Students respond.] 

e  In this story, Nikki struggles with herself. Notice places when you are reading where Nikki
is having trouble deciding what to do. Put stick-on notes on the pages where Nikki is
struggling with herself.

e  Read Chapters 1 and 2. Think about how Nikki introduced herself—“I tell lies”—and
why she said that. 

Reading the Text
e  Students read Chapters 1 and 2 silently.

e  Sample oral reading and prompt, as needed, for fluency. Use Prompting Guide, Part 1
for precise language.

Reading a
New Book
Suggested
Language

PROMPTING 
GUIDE, PART 1

Refer to page 20
as needed

NEW BOOK

A Very Good Lie, Level K
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LEVEL
L

LESSO
N

25

Discussing and Revisiting the Text
e  Discuss with the students the importance of being sure everyone gets a chance to talk.

Prompt them to wait until someone finishes talking before they start talking and to
look at the person talking.

e  Turn and talk to a partner and share your first thoughts about this book. [Students respond.]

e  Who can start us off by sharing something you and your partner talked about?
[Students respond.]

e  To encourage thinking and talking, you may want to select from the following
questions/prompts:

• Did you feel the story had an interesting beginning? Why?

• What can you say already about Nikki and what she is like?

• Is Nikki a believable character? Why do you think so (or why not)?

• Has anything like this happened to you?

• What do you predict Nikki will do about the necklace?

e  If students get too far away from the text, redirect the discussion with prompts such 
as Let’s stay on our first idea before moving on to a new idea. We were discussing ______.

e  Continue the discussion, guiding students toward the key understandings and the
main messages of the text. Some key understandings students may express:

Introduction to and Assignment of Reading
e  Tonight you are going to read Chapter 3 of A Very Good Lie. As you read, keep in mind

how Nikki introduced herself. Is she headed for more trouble?

MESSAGES Telling the truth isn’t always as simple as black and white. There are times when telling the
absolute truth can hurt someone’s feelings.

Thinking Within the Text                         Thinking Beyond the Text                      Thinking About the Text

e Nikki admitted that she
tells lies.

e She dropped Grams’s
necklace in the toilet and
was afraid to reach in and
get it out. 

e The necklace was a gift from
Africa from her grandpa.

e She called Ronny to ask
how to get it out, but her
mom called her before he
could help.

e Nikki really cared about her
grandma.

e She didn’t have enough
courage to reach into the
toilet.

e Nikki got impatient with
Ronny.

e Nikki worried her mom
would find out about the
necklace.

e The author introduced the
story with a statement from
the main character to catch
the reader’s interest.

PROMPTING 
GUIDE, PART 2

Refer to page 18
as needed

N
O

VEL STU
DY
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e monitor for understanding of the words used in the
Vocabulary section.

e be sure students understand the phrase Your
reading sounds better if you notice and use the
punctuation.

e be explicit when describing how Nikki is telling the
story and doing the talking.

e check for understanding of In this story, Nikki
struggles with herself.

e describe what is meant by Is Nikki a believable
character?

e ensure students understand that they are to read
Chapter 3 as homework and be prepared to talk
about it the next day.

e check for understanding of As you read, keep in
mind how Nikki introduced herself. 

e describe what is meant by Is she (Nikki) headed for
more trouble?

Supporting English Language Learners

Professional Development Links

e synthesize new knowledge from a text.

e search for and use information to understand a text.

e notice when a fiction story is told in first person.

e infer character traits.

e think critically about the lead in a fiction story.

e think critically about the believability of a character.

e discuss a book conversationally with others.

e derive the meaning of a word from context.

e read aloud with appropriate pausing.

Assessing Reading and Writing Behaviors

150

Classroom and Homework

e Read Chapter 3 of A Very Good Lie.

To support English language learners, you can:

Professional Development and Tutorial Videos, LLI Red System
View “Novel Study Lesson” on the Professional Development Video.

Genre Study: Teaching with Fiction and Nonfiction Books
Read Chapter 14, “Thinking and Talking About Genre: Interactive Read-Aloud 
and Literature Discussion.”

Teaching for Comprehending and Fluency: Thinking, Talking, 
and Writing About Reading, K–8
Read Chapter 20, “Getting Started with Book Clubs: Thinking 
and Talking About Texts.”

Leveled Literacy Intervention System Guide, LLI Red System
Read “Teaching the Novel Study Lesson Sequence” in Section 4.

Observe to find evidence that readers can:
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e monitor for understanding of the words used in the
Vocabulary section.

e be sure students understand the phrase Your
reading sounds better if you notice and use the
punctuation.

e be explicit when describing how Nikki is telling the
story and doing the talking.

e check for understanding of In this story, Nikki
struggles with herself.

e describe what is meant by Is Nikki a believable
character?

e ensure students understand that they are to read
Chapter 3 as homework and be prepared to talk
about it the next day.

e check for understanding of As you read, keep in
mind how Nikki introduced herself. 

e describe what is meant by Is she (Nikki) headed for
more trouble?

Supporting English Language Learners

Professional Development Links

e synthesize new knowledge from a text.

e search for and use information to understand a text.

e notice when a fiction story is told in first person.

e infer character traits.

e think critically about the lead in a fiction story.

e think critically about the believability of a character.

e discuss a book conversationally with others.

e derive the meaning of a word from context.

e read aloud with appropriate pausing.

Assessing Reading and Writing Behaviors

150

Classroom and Homework

e Read Chapter 3 of A Very Good Lie.

To support English language learners, you can:

Professional Development and Tutorial Videos, LLI Red System
View “Novel Study Lesson” on the Professional Development Video.

Genre Study: Teaching with Fiction and Nonfiction Books
Read Chapter 14, “Thinking and Talking About Genre: Interactive Read-Aloud 
and Literature Discussion.”

Teaching for Comprehending and Fluency: Thinking, Talking, 
and Writing About Reading, K–8
Read Chapter 20, “Getting Started with Book Clubs: Thinking 
and Talking About Texts.”

Leveled Literacy Intervention System Guide, LLI Red System
Read “Teaching the Novel Study Lesson Sequence” in Section 4.

Observe to find evidence that readers can:
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347

• Level M Student Test 
Preparation Booklets

• Think Together Chart 61

You Will Need

TEST PR
EPA

R
ATIO

N
 (O

ptional)

61TEST PREPARATION LESSON

e If your students learned the terms discussed below at the previous level, help
them strengthen their knowledge by reviewing the terms and how they apply to
various examples.

e When you take a test, you will notice passages, or texts, to read. Passages can also be
called selections. Sometimes a test will present one passage for you to read. Other times
a test may present a pair of passages for you to read. Have students look at the passage
from The Bear Son: An Inuit Tale (fiction) and the passage from Beauty’s New Beak
(nonfiction) in their Student Test Preparation Booklets. Here is an example of a pair
of passages. The direction line above each passage tells you that one passage is fiction
and the other passage is nonfiction. First, you read both passages.

e After you read the passages, look at the test items that relate to them. Have students
look at the five items on pages 4–5. Point out that the items are numbered and
that students have to choose one of the four options, or possible answers. These
five items are multiple choice. The first part of a multiple-choice item is the stem. A
stem is a question or an incomplete sentence. Have students look at the items
related to the two excerpts. Notice that the stems in items 2, 4, and 5 contain
questions. These are called closed stems. The stems in items 1 and 3 are incomplete
sentences, which are called open stems.

e When a test gives a pair of passages, some items may be about one of the passages
only. Some items may be about the other passage. Finally, some items may be about
both passages. Have students look at items 3 and 4 and recognize that each of
these items focuses on one passage only. You may wish to point out that item 5 is
about both passages.

e The second part of a multiple-choice item is a set of four options, or possible answers.
After you read all four, choose the one that answers the question or completes the
sentence best. Have students look at the options in the five items on pages 4–5.
Help them recognize how options answer a question (in closed stems) or complete
a sentence (in open stems). If you want to try out an option, it can help to change
questions to incomplete sentences. Place two stems on Think Together Chart 61. Here

Student Test 
Preparation Booklet, 
Level M, Lessons 61–64

e Develop understanding of the terms
passage, item, stem, closed stem, open
stem and option.

e Understand that test items may relate to
one passage or to more than one passage.

e Identify important words in item stems,
including words that are bold, italicized,
capitalized, or underlined.

e Notice that some stems include a graphic
organizer.

e Determine the important information in a
passage.

e Apply thinking to multiple-choice items
relatedto paired passages from familiar
texts.

e Practice responding to multiple-choice
items related to paired passages from
familiar texts.

Think
Together

Goals
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is a closed stem: (1) Why did Robert run so fast? Here is the same stem restated as an
open stem: (1a) Robert ran so fast because ___. Restating closed stems as open stems can
help you “hear” the correct option in the blank at the end of the sentence.

e Explain that there is only one option that is correct for each item. Each of the other
three options is incorrect for some reason. Sometimes an option seems correct at first.
Yet when you think more carefully, you realize it is not correct. Sometimes an option
seems very unlikely. Sometimes an option is actually the opposite of the correct answer.
If you feel sure that any option is incorrect, cross it out in your test booklet.

e Certain words appear often in the stems of multiple-choice items. Some of these
common words are “question words” such as which, what, how, when, where, and
why. Have students look at the five stems on pages 4–5, and help them recognize the
question words. 

• If an item asks why, the correct option will be a reason for something. 

• If an item asks when, the correct option will have to do with time. 

• If an item asks where, the correct option will have to do with some place. 

• If an item asks how, the correct option will have to do with the way something 
is done. 

• If an item asks what or which, the correct option will have to do with an event,
action, idea, or trait.

e Some tests use special print to draw attention to words such as most, least, first, last,
and not. The special print might be uppercase letters, bold letters, underlining, or
italics. Have students note the word best in uppercase letters in item 1 and the word
beauty in italics in item 2. If an item uses an author’s exact words from a passage,
those words are usually shown in special print, too. Have students note the bold
sentence in item 1.

e Also, some tests use diagrams or charts in some items. Have students look at item 5 on
page 5. This item begins with two sentences that help you know what to do. You need to
read the diagram. Below the diagram is the item stem. To answer this item, you will
look at the diagram. [Students close their Student Test Preparation Booklets.]

e Now let’s look at an item stem and think together about important words we find there
(Think Together Chart 61). 

(2) When does Mr. Rodriguez become worried?

e First, we’ll look for question words. Then we’ll look for words in special print. Finally,
we’ll look for any other important words. Usually these are nouns and verbs that relate
to some specific part of the passage. It’s a good idea to underline the important words so
you can think about them more easily. 

(3) When does Mr. Rodriguez become worried? 

e This stem is asking when. The correct option will probably be a time. After underlining
the other important words, you have an idea of what the answer might be about—the
time that Mr. Rodriguez starts to worry. If you don’t remember details about that part
of the passage, you could look back at the text to find out. Here is another stem.

(4) How does Paula escape the cave? 

e This stem is asking how. The other important words give clues that the correct option
will be about Paula escaping a cave. If you want to test a possible answer, you can
restate the question as an incomplete sentence: (4a) Paula escapes the cave by ___.
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e Show the following series of stems, inviting students to identify and underline the
important words in the stems. Write or glue each item on Think Together Chart 61.
If necessary, help them restate closed stems by starting a response sentence using as
many words from the stem as possible. After you read the stem and identify the
important words, think about what kind of test item it is. 

(5) In paragraph 4, what is a synonym for pleasant? 

e This item focuses on the meaning of a word. Here is a closed stem.

(6) How does Nora solve her problem?

e This item focuses on the conflict in a plot, which is a literary element. Here are some
more stems for you to read and think about.

(7) How are the narrators in the two passages alike? 

(8) What does Jayvon learn about being brave?

(9) What is the first step in fixing a flat tire? 

(10) Shawna wants her mother to ___.

(11) To find the treasure, what does Caleb do FIRST?

(12) Which sentence BEST states the theme of both passages?

e Have students look at the inside front cover of their Student Test Preparation
Booklets to review the steps for multiple-choice items:

1. Read the stem and all four options.

2. Find and underline important words in the stem and think what the item is about.

3. Cross out options that are not correct and think carefully about the other options.

4. Restate closed stems to check possible answers.

5. Select one option and check your choice by looking again at the text passage 
or passages.

6. Bubble in the correct option.

e Now turn to page 3 in your Student Test Preparation Booklets. The passages from The
Bear’s Son: An Inuit Tale and Beauty’s New Beak are from books you have already
read. Read the passages to yourself carefully. When you finish reading, work with your
partner to complete the five multiple-choice items.

[Students read the passages independently and complete the 5 multiple-choice items with a partner.]

LEVEL
M

LESSO
N

61

349

Have a Try

1. Read these sentences from paragraph 3
of The Bear Son: An Inuit Tale.

One day, the woman was out
hunting for food when she heard the
cries of a bear cub.

“Where is your mother?” she
asked.

The BEST definition of a cub is 

� A a bear.

� B a bear family.
 C a baby animal. 

� D an adult animal. 
Thinking Within the Text

2. In the word beauty, what is the vowel
sound in the stressed syllable?

� A long e
 B long u 

� C short e

� D short a
Thinking Within the Text

Critical Thinking 
1. Derive the meaning of

a word from context.

2. Identify correct
pronunciation and
understand syllables.
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e After students have completed the Practice with a partner, discuss any items they
found difficult. You may want to select certain items in order to discuss the thinking
they required (see list on pp. 349 and 350). For instance, you might help students
recognize that items 3 and 4 are focused on the cause-and-effect relationship
between events, and that item 5 requires them to think about how the passages are
alike and different.

e Turn to page 6 in your Student Test Preparation Booklets. Earlier you read the books
Blizzard! and Sudden Storm! Today you are going to read abridged versions of those
books to yourself.

e Then, for each multiple-choice item, read the stem and all four options.

e Find and underline the important words in the stem and use these words to think what
the question is about.

e Cross out any options that you know are not correct and think carefully about the
other options.

e You may wish to restate closed stems to check how possible answers sound in a sentence. 

e Select one option and check your choice by looking back at one or more parts of one
passage or of both passages.

e Bubble in the correct option.

[Students read the passages independently and complete the 15 multiple-choice items on their own.]

On Your
Own

3. In Beauty’s New Beak, a bullet causes a
bald eagle to be unable to

� A fly.

� B walk.
 C eat, drink, or preen. 

� D look for food and shelter.
Thinking Within the Text

4. In The Bear Son: An Inuit Tale, why is the
old woman lonely? 

� A She is hungry.
 B She doesn’t have a family. 

� C A little bear puts its nose into
her hands. 

� D Some people from the village
don’t help her.

Thinking Beyond the Text

5. The diagram below shows how the two
passages are different and alike. First,
read the diagram.

Which sentence belongs in the middle
section of the chart?

� A The texts are fiction.

� B The texts are mostly about an
animal.

� C The author’s purpose is to
persuade the reader.

 D Hunting for food is very
important for animals and
people. 

Thinking About the Texts

The Bear Son: 
An Inuit Tale

Beauty’s 
New Beak

both 
passages

The passage
takes place in
winter.

The passage
takes place in
Alaska.

Critical Thinking 
3. Identify key details of

events in nonfiction.

4. Make inferences about
a character in a text.

5. Compare and contrast
details across two texts.
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1. Read these sentences from paragraphs 15
and 16.

Something shone and vanished just
as the fence turned a corner. . . . 

The light flickered again through
the curtains of snow.

A word that has almost the same meaning
as flickered is

� A shined.
 B blinked.

� C gleamed.

� D reflected. 
Thinking Within the Text

2. The word calendar is spoken with extra
stress on 

 A the first syllable. 

� B the second syllable. 

� C the third syllable. 

� D none of the syllables.
Thinking Within the Text

3. Ellie doesn’t want to wear snow pants
because 

 A it is warm outside. 

� B she hates the color. 

� C they are uncomfortable. 

� D she wants to wear a skirt. 
Thinking Within the Text

4. In paragraph 16, what does Ellie do
AFTER she sees the light a second time?

� A She sets down Abel. 

� B She asks Abel to count. 
 C She lets go of the fence. 

� D She decides not to stop and
rest. 

Thinking Within the Text

5. Which of these words BEST describes
how Ellie feels when she gets home?

� A angry
 B relieved 

� C carefree

� D unhappy 
Thinking Beyond the Text

6. The author of Blizzard! MOST LIKELY
thinks that

� A Ellie isn’t very brave.

� B snowstorms are not a big deal. 
 C being stubborn is sometimes

good. 

� D Abel should have been able
to walk home himself.

Thinking About the Text

7. Read these sentences from paragraph 9.

TVs and radios alert us when storms
are on the way. People will never again
have to suffer such a terrible surprise
as the Blizzard of 1940.

To alert people is to

 A warn them. 

� B alarm them.

� C comfort them. 

� D entertain them.
Thinking Within the Text

8. What is the base word in uprooted? 

� A up

� B uproot
 C root

� D rooted 
Thinking Within the Text

9. How many people are killed by the
storm?

� A over 35 

� B over 50
 C over 150

� D over 1,000
Thinking Within the Text

10. Which statement about the storm is NOT
true?

� A It uproots trees. 

� B It sinks three ships.
 C It causes a plane crash.  

� D It causes a train wreck.
Thinking Within the Text

11. According to paragraph 4, why are the
hunters fighting for their lives?

� A They are unable to find food. 
 B They are trapped on 

the water. 

� C They are hunting out of
season. 

� D They are dressed in summer
clothes.

Thinking Beyond the Text

12. The MAIN purpose of Sudden Storm! is to

 A inform.

� B instruct.

� C entertain. 

� D persuade.
Thinking About the Text

Critical Thinking 
1. Derive the meaning of

a word from context
and recognize a
synonym.

2. Identify correct
pronunciation, and
understand syllables.

3. Identify key details in a
fiction text. 

4. Identify the sequence
of events.

5. Make inferences about
characters in a text.

6. Infer author’s attitude
toward a subject.

7. Derive the meaning of
a word from context.

8. Recognize base words
and affixes.

9. Identify key details in a
text.

10. Identify key details in a
text.

11. Recognize causes and
effects.

12. Infer author’s purpose.
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e After students have completed On Your Own, take time to discuss any items they
found difficult. You might select certain items in order to point out important words in
the stems and to discuss how those words gave clues to students about the nature of the
test item.

13. What is the SAME about the snowstorms
in both passages?

� A They kill a lot of people.

� B They aren’t very dangerous. 

� C They happen in the Midwest.
 D They come on very suddenly. 

Thinking Beyond the Texts

14. Which sentence expresses an important
idea in both passages?

 A Blizzards can be very
dangerous. 

� B Not all snowstorms are
blizzards.

� C Warm clothes will keep you
safe in a blizzard.

� D Snowstorms in the 1940s
were worse than snowstorms
today.

Thinking Beyond the Texts

15. Which word BEST describes how the
authors make you feel in both passages? 

� A playful
 B serious 

� C frightened 

� D bewildered
Thinking Beyond the Texts

Critical Thinking 
13. Compare and contrast

details across two
texts.

14. Compare and contrast
ideas across two texts.

15. Compare the moods 
of two texts.
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e After students have completed On Your Own, take time to discuss any items they
found difficult. You might select certain items in order to point out important words in
the stems and to discuss how those words gave clues to students about the nature of the
test item.

13. What is the SAME about the snowstorms
in both passages?

� A They kill a lot of people.

� B They aren’t very dangerous. 

� C They happen in the Midwest.
 D They come on very suddenly. 

Thinking Beyond the Texts

14. Which sentence expresses an important
idea in both passages?

 A Blizzards can be very
dangerous. 

� B Not all snowstorms are
blizzards.

� C Warm clothes will keep you
safe in a blizzard.

� D Snowstorms in the 1940s
were worse than snowstorms
today.

Thinking Beyond the Texts

15. Which word BEST describes how the
authors make you feel in both passages? 

� A playful
 B serious 

� C frightened 

� D bewildered
Thinking Beyond the Texts

Critical Thinking 
13. Compare and contrast

details across two
texts.

14. Compare and contrast
ideas across two texts.

15. Compare the moods 
of two texts.
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Gold-standard scientific 
studies show LLI can help 
your struggling readers 
reach grade-level 
expectations

READ THE FULL REPORTS
AT FOUNTASANDPINNELL.COM

THE STUDIES
Grades K–2

Rural/Suburban: The first study was conducted during 

the 2009-2010 school year in the rural Tifton County, GA 

schools and the Enlarged City School District of Middletown, 

NY. According to Dr. Carolyn Ransford-Kaldon, principal 

investigator on the project, “LLI is indeed effective in 

improving skills.” 

Urban: The second study was conducted in 13 Denver Public 

School K–2 classrooms during the 2011-2012 school year 

and revealed that LLI positively impacts K–2 urban students’ 

literacy achievement.

Grades 3–5

This study was conducted in Abilene, TX; Denver, CO; and 

Sandwich, MA public schools in grades 3–5 classrooms during 

the 2015–2016 school year and found positive effects of LLI 

on students’ literacy achievement.
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Efficacy

THE CENTER FOR RESEARCH IN 
EDUCATIONAL POLICY’S REPORT ON LLI 
WAS EVALUATED AND IS RECOMMENDED BY 
THE NATIONAL CENTER ON RESPONSE TO 
INTERVENTION (NCRTI). 
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https://www.fountasandpinnell.com/research/
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Read the full WWC report at 
whatworks.ed.gov

PROVEN EFFECTIVE
The What Works Clearinghouse™ (WWC) and ESSA have reviewed the research on LLI, finding positive impacts 

and strong evidence of effectiveness for students in grades K–2. These findings are based on two independent, 

empirical studies conducted by The University of Memphis’s Center for Research in Educational Policy (CREP).

LLI READING ACHIEVEMENT

WWC: SHOWING POSITIVE IMPACTS  
FOR BEGINNING READERS✓

++++--- ++

Read more at  
evidenceforessa.org

LLI EFFECTIVENESS

EVIDENCE FOR ESSA: LLI RECEIVES STRONG RATING  
FOR EFFECTIVENESS✓

Essa Rating Studies Students Avg. Effect Size

 STRONG 2 566 +0.13

http://whatworks.ed.gov
http://evidenceforessa.org
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OFF-SITE  

ONLINE

FIND OUT MORE

Expertise

All of Fountas and Pinnell’s 

books, resources, and systems 

are deeply rooted in teacher 

professional development. The 

following professional learning 

opportunities are available to 

further develop the teaching craft 

and foster a climate of collegiality 

and community.

Multi-Day Institutes for LLI
Multi-Day Institutes are developed by Irene C. Fountas and Gay Su Pinnell and provide 

extensive insight into Leveled Literacy Intervention and a deeper understanding of 

literacy teaching. 

TWO CONSECUTIVE MULTI-DAY INSTITUTES

FOUNTAS & PINNELL LEVELED LITERACY INTERVENTION 
GRADES K–12, LEVELS A–Z
Check our website for dates and locations.

• Institute 1: Teaching Readers who Struggle and Teaching within LLI Lessons in 

the Primary Grades 

Grades K, 1, and 2 (Levels A–N/LLI Orange, Green, and Blue Systems)

• Institute 2: Intervening for Literacy Success with Intermediate, Middle, and 

Secondary Students  

Grades 3—12 (Levels L–Z/LLI Red, Gold, Purple and Teal Systems)

On-Demand Mini-Courses and 
Webinar Series
ON-DEMAND MINI-COURSES 
Heinemann PD Services is now offering On-Demand Mini-Courses, providing a self-

paced option to explore the foundational ideas behind Irene C. Fountas and Gay Su 

Pinnell’s work. These online courses are developed by The Lesley University Center 

for Reading Recovery® and Literacy Collaborative (CRRLC).

AVAILABLE ON-DEMAND:

• The F&P Text Level Gradient™: Using Fountas & Pinnell Resources to Match 

Books to Readers / Grades K–8

• Introducing Texts Effectively in Guided Reading Lessons / Grades K–8

• Thinking and Talking About Books Across the Day: Creating a  

Community of Readers / Grades K–8

WEBINAR SERIES 
Led by Fountas & Pinnell-trained consultants, these Webinar Series consist 

of four interactive sessions that include discussions with the presenter, video 

demonstrations, and course materials that support session objectives. Resources 

studied in this online PD curriculum currently include Fountas & Pinnell Classroom™, 

Fountas & Pinnell Benchmark Assessment System, Guided Reading, The Fountas & 

Pinnell Literacy Continuum, Phonics, Spelling, and Word Study Systems, and When 

Readers Struggle.

Fountas & Pinnell 
PD Services

“ School districts 

seeking to close 

the achievement 

gap must consider 

good classroom 

teaching, meaningful 

assessment, multiple 

layers of intervention, 

and the ongoing 

development of highly 

qualified teachers.”
—Irene C. Fountas 

and Gay Su Pinnell

For complete details on all Fountas 
& Pinnell Professional Development 
options go to Heinemann.com/
fountasandpinnell/pd or call 
1-800-541-2086, ext. 1402.
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ON-SITE  

FOUNTAS & PINNELL LITERACY™ RESOURCE SEMINARS

• Fountas & Pinnell Classroom™, Grades PreK–4

• The Fountas & Pinnell Benchmark Assessment  

System 1 & 2, Grades K–8

• The Fountas & Pinnell Sistema de evaluación de 

la lectura, Grados K–2

• Role of the Administrator in the Implementation of the 

Fountas & Pinnell Benchmark Assessment System

• Genre Study, Grades K–8

• Introduction to The Fountas & Pinnell Literacy 

Continuum, Grades PreK–8

• Literacy Beginnings, Grades PreK–K

• Teaching for Comprehending and Fluency, Grades K–8

• When Readers Struggle, Grades K–3

• Guided Reading, Second Edition, Grades K–6

• Guiding Readers and Writers, Grades 2–8+

• Phonics, Spelling, and Word Study System Grades K–3  

School-Based Seminars
These on-site School-Based Seminars are developed by Fountas and Pinnell and delivered by knowledgeable, experienced 

consultants who have been selected and trained by the authors.

LEVELED LITERACY INTERVENTION SEMINARS

• Leveled Literacy Intervention Primary: Grades K–2 / Orange, Green, and Blue Systems

• Leveled Literacy Intervention Intermediate, Middle/High School: Grades 3–12 / Red, Gold, Purple, and Teal Systems

• Role of the Administrator in the Implementation of Leveled Literacy Intervention (LLI)

SAVE 20% ON LLI PROFESSIONAL 

DEVELOPMENT IF YOU 

PURCHASE THE LLI PRODUCT AT 

THE SAME TIME.



Irene C. Fountas  
is a professor at Lesley 
University in Cambridge, 
Massachusetts. She has been 
a classroom teacher, language 
arts specialist, and consultant 
in school districts across the 
nation and abroad. She is the 
recipient of the Greater Boston 
Council and the International 
Reading Association’s Celebrate 
Literacy Award as well as being 
named the first recipient of the 
Marie M. Clay Endowed Chair. 
Currently, she directs field-
based literacy research projects 
and the Literacy Collaborative 
at Lesley University. She 
continues to publish resources 
for comprehensive literacy 
programs that quickly become 
staples for literacy instruction 
across the country.

Gay Su Pinnell 
is Professor Emeritus in 
the School of Teaching and 
Learning at The Ohio State 
University. She has extensive 
experience in classroom 
teaching and field-based 
research, and in developing 
comprehensive approaches to 
literacy education. She received 
the International Reading 
Association’s Albert J. Harris 
Award for research in reading 
difficulties, the Ohio Governor’s 
Award and the Charles A. Dana 
Foundation Award for her 
contributions to the field of 
literacy education, and most 
recently she was awarded The 
Ohio State University Alumni 
Association’s Alumni Medalist 
Award. She is a member of the 
Reading Hall of Fame.
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Fountas & Pinnell Assessment
The Fountas & Pinnell Benchmark Assessment Systems are accurate and 
reliable tools to identify the instructional and independent reading levels of 
all students and document student progress through one-on-one formative 
and summative assessments.

Fountas & Pinnell Classroom Resources 
Fountas & Pinnell Classroom Resources maximize student learning with 
systematic lessons, student books and materials, and powerful tools that 
guide teachers’ language and actions and support them in expert decision 
making for high-impact literacy instruction.

Fountas & Pinnell Intervention
Fountas & Pinnell Leveled Literacy Intervention is a short-term, 
supplementary intervention proven to bring struggling readers to grade-level 
competency with engaging leveled books and fast-paced, systematically 
designed lessons. 

Fountas & Pinnell Professional Books
Fountas & Pinnell Professional Books empower teachers with highly 
effective instructional procedures and the latest in literacy thinking to 
elevate their expertise and help build a community of skillful informed 
educators. 

Fountas & Pinnell Professional Development
Fountas & Pinnell Professional Development offers options and 
opportunities to further develop the teaching craft and foster a climate 
of collegiality and community through School-Based Seminars, Multi-Day 
Institutes, and Live Webinars.
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K

1

2

3

4+

5+

6–12+

9/9/16

The grade-level goals on the F&P Text Level Gradient™ are intended to
provide general guidelines, which should be adjusted based on
school/district requirements and professional teacher judgement.

© 2012 Irene C. Fountas and Gay Su Pinnell

F&P TEXT LEVEL GRADIENT™

GRADE-LEVEL
GOALS

FOUNTAS & PINNELL
LEVELS

Kindergarten

Grade One

Grade Two

Grade Three

Grade Four

Grade Five

Grade Six

Grade Seven−Eight
High School/Adult

A B C D E F G H I J K L M N O P Q R S T U V W X Y Z

LLI Orange SystemLevels A–E  

LLI Green SystemLevels A–K 

Levels C–N LLI Blue System

Levels L–Q LLI Red System

Levels O–T  LLI Gold System

Levels R–W LLI Purple System

Levels U–ZLLI Teal System

Fountas & Pinnell
Leveled Literacy Intervention
HELP STRUGGLING READERS AT EVERY AGE AND EVERY STAGE

K–12
The Fountas & Pinnell Leveled Literacy Intervention (LLI) is a powerful, short-term intervention, that 

provides daily, intensive, small-group instruction, which supplements classroom literacy teaching. 

LLI turns struggling readers into successful readers with engaging leveled books and fast-paced, 

systematically designed lessons. 

Fountas & Pinnell
Benchmark Assessment System
BASED ON THE F&P TEXT LEVEL GRADIENT™

Reliably identify the instructional and independent reading levels of all students through 

one-on-one formative and summative assessments. The Fountas & Pinnell Benchmark 

Assessment Systems provide teachers with precise tools and texts to observe and 

quantify reading behaviors, and use that data to plan responsive instruction. 

A B C D E F G H I J K L M N O P Q R S T U V W X Y Z

Benchmark Assessment System 1Levels A–N  

Benchmark Assessment System 2 Levels L–Z

1

2

3

4+

5+

6-12+

K Levels A–E LLI Orange System

LLI Green System

A B C D E F G H I J K L M N O P Q R S T U V W X Y Z

LLI Blue System

LLI Red System

LLI Gold System

Levels R–WLLI Purple System

Levels O–T

LLI Teal System Levels U–Z

Levels C–N

Levels L–Q

Levels A–K



“ Every teacher has the 

right to be a part of a 

learning community 

in which people 

help each other 

and believe that the 

progress of children 

relies on everyone 

working together.”
—Irene C. Fountas 

and Gay Su Pinnell

Join the Fountas & Pinnell Literacy™ Community for free 

at fountasandpinnell.com and receive exclusive access to 

members-only content and events, such as:

•  Exclusive, members-only Webinars hosted by Irene C. 

Fountas and Gay Su Pinnell

•  Daily Lit Bits to sharpen your practice and spark 

professional conversations

•  Consultant-led Discussion Board to build community 

through in-depth reflection and discussion

•  Instructional tools from the Resource Library to extend 

your expertise

•  Study Guides designed for deep exploration and 

understanding of Fountas and Pinnell professional books

•  Early access to professional development events in 

your area.

Connect

Become a 
member of the 
Fountas & 
Pinnell Literacy™ 
Community

Fountas & Pinnell Literacy™ 
@FountasandPinnell

Fountas & Pinnell Literacy™ Learning Group 
www.facebook.com/groups/FountasPinnell

@FountasPinnell 
#FPLiteracy

@FountasPinnell 
#fountasandpinnell
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C O N N E C T

https://www.fountasandpinnell.com/account/register


LIFT FOR SAMPLE ASSESSMENT BOOKS

FOUNTAS & PINNELL LEVELED LITERACY INTERVENTION RED SYSTEM
GRADE 3, LEVELS L–Q  • 978-0-325-09931-6 

Components available for individual sale, additional copies, or replacement. Visit www.heinemann.com for current pricing.

To order or for more information: Phone 800.225.5800 • Fax 877.231.6980
Email: custserv@heinemann.com

www.heinemann.com • www.fountasandpinnell.com

 
COMPONENT

QUANTITY WITH  
SYSTEM PURCHASE

QUANTITIES  
FOR REORDER

LLI Red System Leveled Books (144 titles) 6 copies of each title 6-packs of individual title

LLI Red System Novels (6 titles) 6 copies of each title 6-packs of individual title

System Guide 1 copy Single copies available 

Lesson Guides, Volumes 1, 2 & 3 1 copy of each Volume Individual Volumes, or 3 Volume set

Prompting Guide, Part 1, for  
Oral Reading and Early Writing, K–8

1 copy
Single copies available

Prompting Guides Bundle available

Prompting Guide, Part 2, for Comprehension: 
Thinking, Talking, Writing, K–8

1 copy
Single copies available

Prompting Guides Bundle available

Professional Development Video Unlimited access

Tutorial Video Unlimited access

F&P Calculator/Stopwatch 1 calculator/stopwatch Single copies available 

Student Test Preparation Booklets One 16-pack of each level 16-packs of one level

Literacy Notebooks 96 Notebooks 16-packs 

Student Portfolios 16 Portfolios 4-packs

Student Folders One 16-pack 16-packs 

Lesson Folders and Labels 192 folders and labels 10-packs, folders only

Word Magnets
43 sheets of 21 (903 magnets) 
+ 1 markers + 1 eraser

43 sheets of 21 (903 magnets) + 1 
markers + 1 eraser

Student Whiteboard One 6-pack 6-pack

Online Data Management System One-year trial By annual subscription

Online Resources Unlimited Access

OPTIONAL PURCHASE OUTSIDE SYSTEM

LLI Red System Choice Library 150 selected titles + Guide to Independent Reading

Fountas & Pinnell SELECT Collections 2 Collections, 60 titles each, purchase through Heinemann

Fountas & Pinnell Classroom™ Independent Reading 
Collection, Grade 3

200 trade titles + 200 Conferring Cards + Context Collection Guide

LLI Reading Record App for iPads Purchase through Apple iTunes

Ordering Information

08/2018     MK-379



780325 1093749

90000 >
ISBN  978-0-325-10937-4

For current pricing and order information: 
Phone 800.225.5800 • Fax 877.231.6980 • fountasandpinnell.com


